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ABSTRACT 

The roles and responsibilities of the School Governing Body in the academic performance of 

learners are key. This study aims to investigate School Governing Body perceptions about 

learners‟ academic performances. The Waterberg District is one of the most rural Districts of 

South Africa. It borders Mokopane formerly known as Potgietersrus on the Northern side, 

Pienaarsrivier on the Southern side, Botswana on the Western side and Rustenburg on the North 

West. In 2018 the Waterberg District was split into two because of restructuring.  

The literature review provided clarification on aspects such as what underperformance is, roles 

and responsibilities of the School Governing Body (SGB), office bearers and term of office of 

school governing body members to mention but a few. A qualitative method design was used in 

this study. Interviews were conducted to collect data. Participants were 6 in all comprising 2 

principals, 2 SGBs and 2 Representative Council of Learners (RCL) who were school governing 

body members. Participants were interviewed on different issues relating to SGB perceptions 

about learners‟ academic performances and the results revealed different views and perceptions. 

To ensure issues of ethical consideration, the researcher ensured that there is anonymity, 

confidentiality, informed consent, voluntary participation, participants‟ privacy and safety. The 

findings in this study revealed that poor performance is caused by admission of over aged 

leaners, lack of understanding on how to draw and implement school policies and insufficient 

SGB training on their roles and responsibilities towards learners‟ academic performances. The 

researcher recommends that SGBs and SMTs in schools be trained and orientated on how to 

manage curriculum delivery to improve learners‟ academic performances. Team work on issues 

of teaching and learning in schools is also recommended. Recommendation for further study is 

also put forward by the researcher. 

KEYWORDS: Leadership, Dysfunctional/Underperforming schools, School 

Governing Body, governance structure 
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CHAPTER 1 

INTRODUCTION AND BACKGROUND 

1.1 INTRODUCTION  

In recognition of the major roles and responsibilities of the School Governing Bodies (SGBs) in 

schools, the Department of Basic Education introduced the South African Schools Act 84 of 

1996 of which section 16, gives the SGBs powers to govern the school. It is from this Act that 

parents, guardians and the community through the SGBs are made aware of their societal roles 

and responsibilities as well as their full participation in the education of their children. This Act 

emphasises the notion that education is a societal matter in that parents must play their role in the 

academic performances of their children (RSA, 1996:16). 

In South Africa, the Department of Basic Education (DBE) is experiencing high failure rates 

especially in Grade 12 annually. During November 2018 the National Planning Commission 

(NPC) announced during the departmental education meeting that: “it is estimated that 

approximately 55% of our schools are underperforming. Parents or guardians have the primary 

responsibility for the education of their children and have the right to be consulted by state 

authorities with respect to the form that education should take and to take part in its governance.” 

Unfortunately, this translates into approximately 11 000 schools in the country and from this 

number, a large number is in rural South Africa. International experiences show that system wide 

improvements in education systems can be implemented in several ways, including developing a 

turnaround plan and overseeing its implementations” (National Development Plan [NDP], Nov 

2018). 

It is therefore against this background that this study intended to investigate School Governing 

Body‟s (SGBs) perceptions about learners‟ academic performances in the Waterberg District, 

South Africa. 



2 

 

1.2 BACKGROUND  

In South Africa, since 1994, there has been transformation in schooling which includes 

substantial changes in the curriculum, facilities and provision of resources. Several policies have 

been developed to enhance school improvement which was intended to improve learner 

achievement, parental involvement, leadership of schools and the acquisition of teacher 

leadership skills (Ngobeni, 2014:135). South African Schools Act (RSA1996: 1) ensures equality 

in education for all citizens of South Africa. Ngobeni (2014) further states the purpose of the 

South African Schools Act (RSA1996: 1) in the following words:   

“This country requires a new national system for all schools which will redress past injustices in 

educational provision, provide an education of progressively high quality for all learners and in 

so doing lay a strong foundation for the development of all people‟s talent and capabilities, 

advance the democratic transformation of society, combat racism, protect and advance our 

diverse cultures and language, uphold the rights of all learners, parents and educators and 

promote their acceptance of responsibility for the organization, governance  and the funding of 

schools in partnership with the state”. 

 

Despite all these developments, South Africa is still faced with the serious challenge of schools 

failing to produce good results, especially in the final year of the high school. See for example 

the 2018 national school-leaving results (DBE, 2018) in Table 1.1 below: 
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Table 1.1: 2018 national results for the whole country 

Provinces % Achieved 

Eastern Cape 70.5 

Free State 87.5 

Gauteng 87.9 

Kwazulu-Natal 76.2 

Limpopo 69.4 

Mpumalanga 79.0 

North West 81.1 

Northern Cape 73.3 

Western Cape 81.5 

National 78.2 

 

The above situation also affects the Waterberg Education District in the Limpopo Province of 

South Africa. In 2018 its Grade 12 underperforming schools increased from 19 in 2014 to 24 in 

2018. Therefore, the researcher deemed it necessary to undertake research in terms of the 

possible reason for the underperformance of schools especially in the Waterberg District. The 

following Figure 1.1 reflects the performance of the Waterberg District from 2014 up to 2018: 
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Figure 1.1: Waterberg District Provincial matric results from 2014 to 2018 

DOE (2014-2018) 

Schools are becoming dynamic and complex organisations (Van der Westhuizen, De Bruyn, 

Erasmus, Janson, Mentz, Steyn & Theron, 2002:181) in Ngobeni (2009). Therefore, principals 

and School Governing Bodies (SGBs) as managers and leaders need to have new ways of 

managing underperformance effectively. Calitz, Fuglestad and Lillejord (2002:46) in Ngobeni 

(2009:14) postulate that leadership is not a “one-man-show”. The SGBs have co-responsibility in 

educating the child in totality. As SGBs consist of parents or guardians of the learners, school 

principal and learner representative, they need to support schools in their communities in order 

for these schools to achieve improved learner academic performances.   

For the purpose of this study, the following key terms are defined: 

Governance structures/ School Governing Body: governance is the act of governing. It relates 

to decisions that define expectations, grant power or verify performance. It consists of either a 

separate process of management or leadership processes.  The concept of Governance has 

multiple dimensions: people, roles, structures and policies. In our Schools Governance Structure 



5 

 

we have parents of learners at the school, educators at the school, none teaching staff, learners 

from Grade 8 or higher, the principal in his or her capacity as (ex-officio member) and co-opted 

member (No.84 of 1996: South African School Act, 1996, section 23,(1) (a) (b) (c) and (2) (a) 

(b) (c) (d). All these members are responsible for the governance issues of that school (SASA, 76 

of 1996). 

Leadership: In the words of Ngobeni (2014:3), “leadership involves an equal distribution of 

power between leaders and group members who are never powerless but can and do shape group 

activities in a number of ways”. Ngobeni further said “though the leader still has more power, 

such powers are described as coercive, legitimate, referent and expert power which means the 

greater the number of these power sources available to the manager, the greater his/her potential 

for effective leadership”.  

Quality management: is a collective agreement number 8 of 2008 system associated with 

organisational performance. Quality Management comprises four main components; Quality 

Planning, Quality Control, Quality Assurance and Quality Improvement. It is focused not only 

on product service quality, but also the means to achieve it. Quality Management therefore uses 

quality assurance and control as well as product to achieve consistent quality (Department of 

Education, 2008).  

Underperforming Schools: These are schools that are functioning badly. The schools are 

classified as dysfunctional or underperforming when they do not accomplish the purposes for 

which they were created. Dysfunctional or underperforming schools are failing to produce the 

results required, in the province all Further Education and Training (FET) which refers to Grade 

10 to 12 in our public ordinary schools, should have a minimum of 80% at the end of Grade 12, 

but according to the MEC‟s speech when announcing 2014 Grade 12 results, some Schools 

performed at 0% others between 10-49%, others 50-60% % whereas other schools at 60-70% .He 

is expecting 80% pass percentage for Grade 12 results. (Results analysis report, 04 January 2019. 

Limpopo Department of Education). 

Transformational leadership: Transformational leadership is a new kind of leadership that 

enables the exploration of new and innovative ways to drive values and deliver real results in an 
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ever-changing environment. It allows individuals and organisations to thrive at the edge of 

chaos, inspiring the innovation and creativity needed to develop new models that can lead to 

sustainable competitive advantage (Komane, 2007:55 in Ngobeni, 2014). 

1.3 STATEMENT OF THE PROBLEM 

Currently some schools are no-fee paying schools and are receiving Norms and Standard funds 

but are confirmed to be dysfunctional despite departmental support. The symptoms apparent are 

constant late coming of educators and their early departure, unionism and school governing body 

interference resulting in schools becoming dysfunctional. Other possible reasons for under-

performing schools could include low capacity of school leaders to manage their schools, some 

managers are afraid of confronting educators who are always absent from classes, coming  to 

school not having  prepared lessons and continuous absenteeism of educators resulting in a lack 

of curriculum coverage of that year per subject (Ngobeni, 2009:20). This prompted the curiosity 

of the researcher to investigate SGBs perceptions regarding learners‟ academic performance: A 

case of selected high and combined schools in the Waterberg District informed the choice of the 

topic understudy.  
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1.4 RESEARCH QUESTIONS AND OBJECTIVES 

 

Aim and objectives Research questions 

Aim: 

To make sense of perception about learners‟ 

academic performances in the Waterberg 

district 

Primary research question: 

What is the nature of SGBs‟ perceptions in 

relation to learners‟ academic performances in 

the Waterberg district ? 

Objective 1: 

To investigate SGBs‟ perceptions about their 

role with respect to transformation and 

governance issues at the schools 

Sub-research question 1: 

What are SGBs‟ perceptions about their role 

with respect to transformation and governance 

issues at schools?  

Objective 2 

To examine the nature of school principals‟ 

perceptions on how to manage curriculum 

delivery. 

Sub-research question 2: 

What is the nature of school principals‟ 

perceptions on how to manage curriculum 

delivery?  

Objective 3: 

To evaluate learners‟ perceptions on issues 

of teaching and learning in schools. 

Sub-research question 3: 

What are learners‟ perceptions on issues of 

teaching and learning in schools? 

1.5 BRIEF LITERATURE REVIEW 

Based on the researcher‟s experience, after being appointed in 2010 as the District Director, the 

district was performing at 44,9% and after a year in 2011 the results improved to 55.6% which 

was still below the national norm of 60%. The researcher as the District Director was expected to 

improve the results above the national norm of 60%, a target which was realized in 2012 when 

the district performed at 60.15% (LDoe, 2013). Nevertheless, it became clear that multiple 

factors contribute towards schools become underperformers and are labelled as such. Therefore, 

and in keeping with a subjectivist, contextual ontology, the researcher adopts an interpretivist 

epistemological perspective (Lemmer & Du Toit, 2010:40). 
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The researcher used the interpretivism paradigm for this study because it enabled school 

governing bodies to interpret their meaningful understanding and objectively analysed 

epistemology (view of reality) from underperforming schools through the implementation of 

policies such as the South African Schools Act (SASA). 

In order to discuss the school governing body‟s perception on learners academic performances, 

the SGB roles and responsibilities in transforming underperforming schools as well as strategies 

to be used to assist schools to perform better, a historical perspective on how schools were 

governed internationally, nationally and in South Africa will be presented in the literature review 

of the study. 

1.6 RESEARCH DESIGN AND METHODOLOGY 

The research approach used in this study is qualitative. Qualitative reports bring out clearly 

detailed descriptions rather than statistical reports. Qualitative studies are by nature field focused. 

Creswell (2009:15) defines qualitative research as an “enquiry process of understanding based on 

distinct methodological traditions that explore a social or human problem. The researcher builds 

a complex, holistic picture, reports detailed words of informants and conducts a study in a 

natural seating”. The researcher in this study investigates the SGBs perceptions about learners‟ 

academic performances. Qualitatively each participant attempted to answer four questions in an 

interview of about 30 minutes each. A qualitative approach was selected as research approach for 

this study because this is a multimethod that involves an interpretive approach to its subject 

matter. Semi-structured interviews were used as a data gathering tool (De vos, Strydom, Fouche 

and Delport, 2011: 16). 

1.6.1 Research design 

A research design is a master plan that provides clear guidance on how the study is to be 

conducted. Yin (2009:27) describes a research design as being much more than a work plan, 

whilst Flick (2014:112) agrees that a research design concerns issues of how to plan a study. 

Creswell (2013) adds that the research design is used to describe and evaluate the performance of 

programmes in their natural settings, focusing on the process of implementation rather than a 
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quantifiable outcome. In this study the phenomenological philosophy was followed in order to 

understand the lived experiences of the participants included in this study. McMillan and 

Schumacher (2014:372) explains that a phenomenological philosophy describes and interprets 

the experiences of participants regarding an event with the purpose of understanding the 

participants‟ meanings they ascribe to that event. Figure 1.2 summarizes the research approach 

used in this study. 

 

Figure 1.2: Research approach (Mamabolo, 2019)  

In this study the researcher used interviews, note taking and a tape recorder to collect data. The 

researcher wanted to investigate School Governing Body perceptions about learners‟ academic 

performances. Participants were from one high and one combined school. Three participants 

being the SGB chairperson, the Principal and the RCL chairperson from each school selected 

were interviewed. Voice recordings were used to obtain detailed information on participants‟ 

perceptions about learners‟ academic performances. Responses were transcribed during the 
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interview process and later refined using the voice recorder. In the next paragraph the researcher 

discusses the population and sampling. 

1.6.2 Population and sampling 

A population is the totality of persons, events, organisational units, case records or other 

sampling units with which a research problem is concerned (Creswell, 2009). Although the 

researcher is aware that the SGB component is formed by parents, educators, principals and 

learner representatives, for the purposes of this study, it included the Principals, SGB 

Chairpersons and Representative Council of Learners (RCL). From the 54 high schools, 24 are 

classified as underperforming schools. The Waterberg District high schools are classified into 

three categories namely: The first category is high schools with large enrolments. These types of 

schools are provided with a full complement of educators, that is, principal, deputy principal, 

heads of department for each curriculum stream and various teachers per subject, at some 

schools there are two deputy principals depending on number of learner enrolments. The second 

category includes high schools with small enrolment figures. Such schools are not provided with 

full complement of educators because of their teacher pupils ratios. Most of these schools have 

four to five educators which means some subjects do not have relevant specialised teachers. A 

few educators in these schools share subjects and some are not qualified to teach. The third 

category consists of combined schools which starts from Grade one to Grade 12. These schools 

also have small enrolment totals and their situation is the same as in the second category. For the 

purpose of this study, the focus will be on two underperforming schools, that is one (1) with 

large enrolments and one (1) which is a combined School with small enrolments. The reason 

why high schools with small enrolments are not sampled is because their situation is the same as 

the combined schools in terms of provisioning regarding resources from the department. 

Sampling is a process in research where a small group is identified, examined and viewed as 

representative of a larger group. According to Creswell (2009), the sample needs to be carefully 

selected if there is to be any confidence that the findings from the sample are valid, trustworthy 

and reliable. Flick (2014:80) argues that in qualitative research, sampling is a very important step 

because by sampling, researchers construct the cases they study in their research. One therefore 

needs to select a sample from which one can learn the most. Through purposive sampling the 
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researcher can probe the case selected as the sample. The purposive sampling was used to select 

the 6 participants that formed the primary unit of analysis of this research project. The selection 

criteria depend on experience as a member of School Governing Body and community standing. 

This aforementioned assisted the researcher to collect information from people who have the 

ability and “know how” of managing schools, 6 people were a manageable sample, that is 3 

participants from each school and that allowed for intensive research to be conducted (Yin, 

2009:47). 

1.6.3 Data collection tools 

The data for the study was collected using the following instruments following a qualitative 

approach: interviews and tape recorder. 

1.6.4 Interviews 

The aim of the research is to gain information by means of face-to-face semi-structured 

interviews. The interviews were conducted to obtain data from participants while allowing them 

to voice their personal opinions, their knowledge and understanding of the research study. 

Johnson and Christensen (2012:202) explain that the researcher interviews participants with a 

view to obtain in-depth information concerning their thoughts, beliefs, knowledge, reasoning, 

motivations and feelings.  

Semi-structured interviews were conducted to allow more room for altering and rephrasing 

questions for participants should they require any clarity. Cohen, Manion and Morrison 

(2007:374) describes semi-structured interviews as the type that allows the interviewer flexibility 

and freedom. Open-ended questions were used to enable the researcher to obtain a deeper 

understanding as provided by the participants. Face-to-face interviews of approximately thirty 

minutes each were conducted after working hours to avoid the disturbance of the smooth running 

of the school programme. The interviews were audio-recorded with the consent of the 

participants. The audio recordings assisted with the capturing of the information which the 

researcher might not have been able to write down during the interviews and that would be 

useful during data analysis. Creswell (2009:180) asserts that tape recordings enable participants 
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to directly share their reality and are not time-consuming. Tape recordings also allow the 

researcher to have access to the information that was missed during note taking. 

A researcher should be present in the site to observe what is happening in a real life-situation. 

McMillan and Schumacher (2010:350) state that the interview method is applied to allow the 

researcher to see and hear what is naturally occurring at the research site.  

1.6.5 Analysis of the data 

For Wagner, Kawilich, and Garner (2012: 229), data analysis is the process of organising and 

interrogating data in ways that allow researchers to see shapes, identify themes, discover 

relationships, develop explanations, make interpretations, post accounts or generate themes. 

After the data was collected, it was transcribed in a descriptive manner to capture the School 

Governing Body‟s perceptions about learners‟ academic performances in high and combined 

schools. Common themes were grouped into categories and were summarised. During this 

process the researcher took all the collected data, including field notes and interview transcripts 

and began to form a clearer understanding of the information. She then coded the data, 

conducted content analysis and looked for specific words from which themes are identified” 

(Terre Blanche & Kelly, 2002:138). 

1.7 TRUSTWORTHINESS 

Bryman (2012:392) asserts that to establish the merit of the research, the researcher should keep 

complete records in an accessible manner so that participants are able to verify whether the 

correct information had been reported. The researcher allowed the participants to verify if the 

data were correctly captured, credible, transferable, confirmable, and presented according to 

participants‟ views. 

1.8 ETHICAL CONSIDERATIONS 

The researcher applied for approval to conduct research before any fieldwork was conducted.  

Permission was requested from the Provincial Head of Department, and the same letter was sent 

to the principals of the selected schools to grant permission for the researcher to conduct a study 
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at their schools. Permission was granted to the researcher in writing from the specific head 

office. Permission from all participants was obtained allowing the researcher to proceed with the 

research. Participating respondents also signed a consent form and anonymity was guaranteed. 

The selected participants could also withdraw at any stage of the research. The study adhered to 

all ethical considerations as required by the university under whose auspices the research was 

undertaken. An application for ethical clearance was submitted to the Research Ethics 

Committee of the university (daVinci institute) and permission was granted. Informed consent, 

anonymity, trust and confidentiality requirements were upheld throughout the research project.  

1.9 OVERVIEW OF THE DISSERTATION 

Chapter one of this report orientates the reader to the purpose and organisation of the research. 

The background and contexts of the study are discussed. The significance of the study and what 

it sought to achieve is presented within the identified problem that needed to be resolved. This 

chapter sets a scene for what the study addresses. 

Chapter two provides a literature review of all key concepts of the study with special reference to 

what has been documented with the contexts of underperforming schools and issues of 

governance and leadership. All international literature has been localised using the purpose of 

this study and what it needed to achieve. 

Chapter three discusses the research methodology. Terms such as population, sampling, data 

collection, quantitative, qualitative and data analysis have been explained and applied in the 

research.  

Chapter four presents the empirical findings focusing on what has been found from the 

application of the research methodology in chapter three. The strategies and methodology 

discussed in chapter three have been used to create a logical understanding of the findings in 

chapter four.  

Chapter five provides an overview of the research together with the researcher‟s 

recommendations. In other words, a summary of the research is provided in the form of a 

conclusion and recommendations. 
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1.10 CONCLUSION 

Leadership in Schools form the foundation of good and effective management. Schools that lack 

effective leaders usually do not perform well. They normally lack discipline; direction and their 

results are often poor. Thus, understanding the concept of leadership in School Management is 

fundamental and important. Education is undergoing a process of change world-wide. This is 

very true of South Africa where transformational change including, curriculum, facilities and 

provision of resources have dominated the profession and SGBs as role players are expected to 

participate in the transformation process. The question is not whether SGBs are required to 

manage change, but to what degree they are able to do so effectively. 

For the purpose of developing this study, the chapter that follows, focuses on the literature 

review. 
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CHAPTER 2 

LITERATURE REVIEW 

2.1 INTRODUCTION 

According to Creswell (2005:79), a literature review is what has been summarized from the 

journals, articles, books and other reading material whereby the past and current information has 

been described. “In any research study the review of the literature will provide the basic rationale 

for the research from which the statement of the problem, research questions and the design of 

the study will emerge. Therefore, it is recommended that the researcher begins work on Chapter 

Two on Literature review before writing Chapter One” (Lunenburg & Irby, 2008:137). In 

Chapter one, the researcher introduced the entire research study. A brief description of School 

Governing Body‟s perceptions about learners‟ academic performances in the Waterberg district 

was given.  

The purpose of the literature review is mainly to outline the statement of a problem, research 

questions and the design of the study emerged (Lunenburg & Irby, 2008:137). In addition, it 

could shed light on all the aspects of the research problem by providing an historical aspect to 

the problem, describing its contemporary status, supporting the purpose of the study, identifying 

gaps in the literature, becoming aware of the variables pertinent to the problem, identifying 

leading figures that contributed to the field of study, proposing  useful theoretical aspects for the 

study, understanding  the application of suitable methodological procedures  and observing  

comparative studies  that assist in analysing the data  and interpreting the results. Therefore, a 

well-executed review of relevant literature is an important unifying factor to interrelate the other 

sections of the dissertation (Lunenburg & Irby, 2008:137). 

The literature review deals with factors affecting underperforming schools. Regarding the 

review, the researcher as a District Director in her leadership management position, is 

responsible for school monitoring and support visits in the Waterberg District to check among 

others how School Governing Bodies perceive underperformance in the Waterberg schools 
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district. During these visits, the researcher check factors which impact negatively on learners 

academic performances which among others include lack of monitoring and mentoring, 

accountability, motivation of learners, curriculum coverage (Pacesetter), quality of assessments 

given to learners, marking or feedback given to learners about their written work, substandard 

formal tasks given to learners and intensive revision programmes, teamwork at school, class 

visits by SMT (School Management Team), feedback meetings by staff members and 

involvement of  School Governing Bodies (SGBs) in the learners‟ academic performances. 

These factors need the competency of transformational leadership that will provide the SGB with 

a whole new way to energize and enliven individual contributors to deliver their best. The 

context for transformational leadership includes a missionary acumen that can articulate success 

in a manner that captures the imagination of others. The SGB of today must be committed to a 

personal growth and development that expands capacity to understand themselves in relation to 

the people they collaborate with and those they serve. It begins with self-development and 

extends to developing others (Mampuru 1992:46) in (Ngobeni, 2014). 

The review starts with the results status of performing and underperforming schools in the 

Waterberg district, followed by the concept „impact of role player in underperforming high 

schools‟ beyond South Africa, School governance in South Africa, the role(s) of school 

governing bodies as role players in improving school performance, team building for change 

management and concludes with the role of the principal as a team leader and the school 

governing body and RCLs as members of the SGB. 

2.1.1 The results status of performing and underperforming schools in the Waterberg 

district 

Fifty-four (54) Secondary Schools in the Waterberg District (Limpopo Province) enrolled Grade 

12 learners for the final year examinations in 2016. Four schools obtained 100 percent pass rates. 

A total of 48 schools scored above the national average of sixty (60) percent and 5 schools are 

“underperforming”. The national average is 60% (Department of Education, 2016). Taking into 

consideration the circumstances of the underperforming schools as compared to schools that 

obtained one hundred (100) percent it is clear from Limpopo Department of Education matric 

results analysis of 2018 that: 
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● Underperforming schools do not seem to have any procedure in place to deal with late-

coming, period bunking, truancy and absenteeism of educators and learners. 

● No substitute timetables for the effective supervision of learners when educators are 

absent. 

●  The SGB is neither functional, nor supportive of school activities. 

● Valuable teaching time is often lost when some educators report late for classes and leave 

early. 

● In some schools there is no effective system in place to monitor the work of educators 

and learners (Department of Education, 2018). 

After the publication of the 2017 /2018 Grade 12 results, the focus was once again on schools 

that did not perform according to prescribed standards. Amongst other factors, this also brought 

to the fore the role of School Governing Bodies (SGBs) in the learners‟ academic performances. 

In this regard Hindle, Director-General of the Department of Basic Education, said in an 

interview: “This year (2018) it will be „back to school‟ not only for pupils, but for educators as 

well” (The Star, 2018:1). 

According to Ngobeni (2009), in the Limpopo Department of Education, the term 

“underperforming school” refers to schools registering school leaving certificate in Grade 12 for 

the very first time as well as those that stayed in and out of the underperforming zone. These 

schools are termed “yoyo schools” (Department of Education, Limpopo 2002a). 

Terms such as „yoyo school and comfort zones‟ explained in the preceding paragraph have come 

to stay and they are still being used. Letamong Secondary School in the Waterberg District, for 

example, is one of the schools that has been classified as a comfort zone school because it has 

consistently underperformed in Grade 12 examinations. The school obtained an 11.1% pass 

percentage because teachers lacked support from the SGB and professional guidance 

(Department of Education, 2018).  

In the literature discussed in this chapter the researcher has also taken into consideration the 

international nature of the concepts used and explores the various aspects of School Governing 



18 

 

Body perspectives as role players who could provide support to underperforming high schools 

and how their perceptions and involvement could improve the overall performance of these 

schools.  

2.1.2 The role of School Governing Body’s in improving learners’ academic performances 

“goes beyond South Africa” 

In this section, the researcher presents School Governing Body‟s perceptions about learners‟ 

academic performances in different countries. Learners‟ academic performances seems to go 

beyond the borders of South Africa because there have been initiatives internationally that 

targeted such schools including various forms of intervention strategies to move institutions 

away from their underperforming zone. Denisi (2011) points out that the problem of 

underperformance in China, England and Wales is addressed through the involvement of SGBs. 

Similarly, Nielson (2014) reported that in both England and Wales, a positive attitude to the way 

School Governing Bodies are treated makes the performance process a positive experience. 

Mosoge and Pilane (2014) indicated that performance management without School Governing 

Body perspectives is unlikely to motivate teachers to enhance their performance. 

A study in China has indicated that decentralisation in this country appears to have 

characteristics of both centralisation and decentralisation of authority since the foundation of this 

Republic in 1949. Therefore, Hawkins‟ (2006) findings which imply the combination of both 

centralised and decentralised approaches to education. A study by Tang (1999) cited in Hawkins 

(2006) concluded that fiscal decentralisation has been costly. There is an indication that 

decentralisation seems to be working well if the locality is already doing well economically. 

There is a clear indication that the poorer areas are wishing that the state were more involved 

than is currently the situation.  

The introduction of a democratic constitution in the Namibian Government through the Ministry 

of Education established the Namibian Schools Education Act 16 of 2011. This Act mandated all 

Namibian schools to form democratically elected School Boards (Ministry of Education, Sport & 

Culture (2011) for the purpose of aligning the education system to the constitution changing the 

nature of decision-making. In Namibia, the SGBs are known as the School Boards. Like in South 
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Africa, according to the Namibian Schools Education Act (Act No. 16 of 2011),  the 

democratically elected School Boards comprised of staff, who are not educators; parents who are 

not employed at the school; teachers at the school; the principal of the school; and learners at a 

secondary school (James, Brammer, Connolly, Fertig, James & Jones, 2011:146).  

School Boards have the option of co-opting a member, or members, of the community to the 

governing body, but unlike in South Africa, in Namibia a co-opted member has no voting right at 

any School Board meeting. The term of membership of the Namibian School Board is three 

years (except for learners who serve one-year period) which is the same as in South Africa 

(Mahlangu, 2007). 

Malatsi, (2007) in Senekal (2015) is for the idea that Lesotho views its school governance 

structure differently, whereby the full participation of all stakeholders is ignored. This is 

supported by Senekal (2015) in that the establishment of the School Boards has been considered 

a great challenge to the Ministry of Education and Training. It was regarded as one of the 

educational services that were to be devolved to local government (MOET, 2006) in Senekal 

(2015). It has been observed that, according to Motsamai (2011), learners are not included in the 

school governing body, unless there are strikes. This implies that the inclusion of learners is 

limited to resolving strikes or other matters that arise. The learners are supposed to register their 

concerns through the office of the principal, who will present these concerns to governance 

(Senekal, 2015).  There is an argument that is made by Matsepe (2014) about inclusion of a 

learner in the School Board. The argument is that the learners‟ concerns will be well handled and 

responded to once there is a learner member in the School Board. 

What all these systems have in common, was the identification of effective SGBs and a climate 

conducive to growth as the key to successful schools (Heystek, 2007:492). Do SGBs of our 

schools play roles leading to success in these schools? This is part of the question that this 

investigation attempts to address and to provide recommendations. According to the Department 

of Basic Education (DBE), South African schools are experiencing high failure rates annually 

and especially in Grade 12. During November 2016 the National Planning Commission (NPC) 

announced during their departmental education meeting that it is estimated that approximately 

80% of our schools are underperforming (NDP, Nov 2016).  
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Furthermore, the National Senior Certificate 2018 School Performance Report indicates that 

underperformance in South Africa also affects rural secondary and combined schools in the 

Waterberg District. Fifty-four (54) Secondary Schools in the Waterberg District (Limpopo 

Province) entered Grade 12 students for the final year examinations in 2018. Four of the schools 

obtained 100 percent pass rates respectively, twenty-four (24) schools are underperforming 

(National Senior Certificate 2018 School Performance Report). Two underperforming schools 

are the focus of this study.  

2.2 DECENTRALISED SCHOOL GOVERNANCE IN SOUTH AFRICA   

Bagarette (2011) supported by Senekal (2015) affirm that the SASA provides for the 

decentralization of a significant amount of authority and power to the school level through the 

establishment of the School Governing Bodies. Van Wyk (2007) shows that this would lead to a 

healthier and stronger relationship between schools and communities and provide an alternative 

form of accountability when all the major role players e.g. parents (SGBs), educators, school 

supporting staff and the Representative Council of Learners (RCLs) are involved. Sayed (2002), 

van Wyk (2004:49) supported by Quan-Baffour (2006), view decentralized school governance as 

a structure with powers to redistribute, share and enhance participation in improving learners‟ 

academic performances. The idea is supported by Frempong (2011) who agrees that it is 

obligatory for parents to be actively involved in the education of their children.  

Decentralized school governance as highlighted by Peters, (2014:23), shall assist schools to 

improve on their monitoring and mentoring of educators, contribute positively towards 

accountability and effective performance management, learners will be motivated and they will 

always be prepared for different learning area assessments, timeous feedback will be given to 

learners about their written work, teamwork will prevail at school, class visits by SMT (School 

Management Team) will also be conducted.  
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2.2.1 Types of participation in decentralized school governance   

RSA, (2004) as quoted in Quan-Baffour (2006), outline the following four types of participation 

in decentralised school governance which are:  

2.2.1.1 Community participation   

The South African Schools Act 84 of (1996:9) stipulates that the SGB is the statutory body of 

elected people as community participants.  This is also supported by Kruss, Sayed and Badat 

(2001:172), Yin (2009) and Quan-Baffour (2006), as well as the Constitution of the Republic of 

South Africa (RSA, 1996). 

2.2.1.2 Stakeholder participation   

As discussed in the definition of concepts in par.1.2 under Governance structure, stakeholder 

participation refers to individuals and groups who have more legitimate rights of participation in 

school governance, the South African Schools Act 84 (1996:16) mentions parents, educators, 

learners (RCLs) as stakeholder participants. The number of stakeholders will differ according to 

the number of learners enrolled in the school. 

2.2.1.3 Regulated participation   

According to the South African Schools Act 84 (1996:16), the SGB is regulated by federations 

known as statutory Governance Council. This council regulates affiliated SGBs and empower 

them on their roles and responsibilities.    

2.2.1.4 Weighted participation   

In Quan-Baffour (2006), weighted participation is the embracing of all SGBs participation 

regarding learners‟ academic performances.  SGBs participation in school matters assist to avoid 

conflict between parents and educators; something which could adversely have a negative impact 
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on learners‟ academic performances. This is a clear indication that merely increasing resource 

allocations will not increase the equity or improve the quality of education in the absence of 

institutional reform (Hanushek & Woessmann, 2007).  

In general, the perception of SGBs on learners‟ academic performances is a major concern about 

the quality of education. According to Peters (2014:23), parental involvement in the school 

context often requires parents to attend general and specific meetings, meet their children's 

teachers and be involved in school activities. Deslandes and Bertrand (2005:165) also refer to 

parental involvement as parents' role in the lives of their children both at home and at school. 

Parental involvement enables parents to monitor their children's schoolwork and classroom 

activities at home, thereby contributing to their children's success. Parents can support their 

children in their schoolwork by encouraging them, arranging for appropriate study time and 

space, monitoring their homework and showing an interest in their classroom activities. This 

means parents can volunteer to assist their children with school activities at home. They can also 

take an active role in school governance and decision-making and in so doing contribute 

positively towards ensuring that their children receive quality education (Peters, 2014:23). 

 

2.3 THE COMPOSITION OF THE SCHOOL GOVERNING BODIES  

The South African Schools Act 84 (1996) as complemented by (Masheula, 2003:3) and (Quan-

Baffour, 2006:31) indicates that parents with children at every public school must be given a say 

on how the school must be managed and that in each meeting held, learner performance should 

be at the top of the agenda. Sub-section 23 of Act 84 of 1996 further suggest that: 

 “As people who are responsible for learners‟ school uniformity, they may know what they want 

for their children. It is assumed that parents as majority members of the SGB would not make 

decisions or endorse decisions that could be detrimental to their children‟s education and for 

that matter their future. The idea of co-opting some members of the community or parents to 

assist the SGB sounds laudable but raises some concern. The fact that co-opted members cannot 

vote on issues renders their presence on the governing body become useless” (Khanal, 2013:6). 
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The researcher, as an experienced member of an SGB supports Khanal‟s (2013:6) view   

that this will assist in the smooth running of the school in holding meetings, understanding 

their roles and responsibilities as well as realising their perceptions regarding learner 

performance in their respective schools. Van Wyk (2004) and Davids (2011) in Senekal 

(2015), confirm that the SGB will be able to work together, will have a good relationship 

with the principal and delegation, there will be effective meetings, and knowledge of the 

learners‟ academic performances. 

2.3.1 Office bearers and term of office of School Governing Body members   

It is stated in the South African Schools Act 84 (RSA 1996:29) with regard to provision for each 

SGB to elect office bearers from amongst their members that “The office bearers must include at 

least a chairperson, treasurer and a secretary and also that it is only a parent member of the SGB 

who is not employed by the school who may be elected to serve as a chairperson”. The Act 

further explains that the term of office of a member of an SGB, other than a learner may not 

exceed three years. Furthermore, an office bearer who is a learner may not serve more than one 

year and the term of office of an office bearer of an SGB may not exceed one year; however, an 

office bearer may be re-elected or co-opted after the expiry of his/her term provided he/she still 

has a child in that school (RSA 1996: section 31).  

The above paragraph is further supported by Nonyane (2016) in emphasising that the term of 

office for SGB members is three years, although the executive members have a term of office of 

12 months. The SGB may change its executive members if they are found not to be equal to the 

task. However, it is usually the case that once executive members are elected to office, the SGB 

expects them to service the structure until elections take place after 3 years. Therefore, the SGB 

finds itself in a difficult position when it wants to change executive members (Connolly, Farrel 

& James, 2013). 

Mestry and Khumalo (2012: 102) supported by Quan-Baffour (2006) and Nonyane (2016) view 

the term of office bearers differently by indicating that “the limit put on the term of governing 

body members has much significance. They are for the idea that as a democratic governance 
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structure, SGB members must be elected frequently because that will establish an element of 

accountability to exist in this democratic structure.” The possibility of re-election for office 

bearers and ordinary members of the SGB as stated in South African Schools Act 84 of 1996 

(section 31), indicates that “those who serve the school well stand the chance of being elected 

when their term of service expires provided, he/she meets the requirements as stated in the Act”. 

(Rangongo, 2011: 35).   

2.4 GENERAL FUNCTION OF THE SCHOOL GOVERNING BODIES   

According to the South African Schools Act 84 (1996:16), the general function of the SGBs 

include learners‟ academic performances. Supporting this view Quan-Baffour (2006) and van 

Wyk (2007) point out that: 

“A school improvement impetus and authority emanating from outside the school does not 

produce the responsibility and commitment necessary to sustain consequential improvement. 

Site based management and shared decision-making strategies directly challenge and seek to 

change the complex and well entrenched patterns of institutional and individual behaviour that 

have remained untouched by top-down reforms”.  

The South African Schools Act 84 (1996:20) prescribes many functions that should be 

performed by the SGB and it gives them considerable power to perform such functions. The 

following main functions of the SGB as outlined in SASA Act 84 (1996:200) are discussed in the 

next section.    

2.4.1 Main functions of the school governance structure  

According to the Department of Education (2004), the main function of the School governance 

structure is to help the principal, educators and other staff members to perform their professional 

functions as well as to decide on school policy which should include but not limited to  

admissions, language and finance. This indicates in RSA (1996:16) that the SGB does not 

manage but governs.  Marishane (1999) in Van Wyk (2007) believe that the state alone cannot 

control schools but can share its power with SGBs, therefore the research on perceptions of 
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School Governing Bodies regarding learners‟ academic performances in schools. According to 

Bagarette (2011), the SASA provides significant authority and power at school level through the 

establishment of School Governing Bodies. The core functions of the SGB in the words of 

Mestry and Khumalo, (2012: 102) are prescribed by the South African School Act 84 (1996:20) 

as the: “development and adoption of school policies, determination of staffing needs, financial 

management and budget, and curriculum support, resource management and maintenance.  

Frempong (2011) points out that SGBs should be explicitly informed especially regarding 

learners‟ academic performances. Quan-Baffour (2006), Senekal (2015) and Nonyane (2016) 

concur that SGBs can advise on learners‟ academic performances and recommend relevant and 

qualified educators for the school whenever a vacancy arises.  

2.4.1.1 Development and adoption of school policies    

As prescribed by Quan-Baffour (2006), Senekal (2015) and Nonyane (2016) in support of SASA 

84 of 1996, the SGB has the responsibility for developing and adopting policies regarding the 

vision, mission, discipline or code of conduct for the school and the learners. The National 

Education Act 85 of 1996 advises the SGBs to assist the school in developing policies about 

mission and vision statements and learner admission. Quan-Baffour (2006), Senekal (2015) and 

Nonyane (2016). Ngobeni (2014:190) believe that there should be policies to guide members 

which includes the SGB, the principal, the educators, learners and the support staff on how to 

perceive learners‟ academic performances. National Department of Education (2003a:50) 

mentioned that for a Code of Conduct to be effective: 

“It must have what the rights, responsibilities and duties of the learners are; state the rules of 

the school regarding learners‟ conduct; state how the school community thinks learners 

should conduct themselves and why; guarantee that all resources and teaching and learning 

will be protected; define the daily school programme, mention the sanctions and processes 

that should be followed when a learner goes against the Code of Conduct of the school”  
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However, it is against this background that Masheula (2003:85), Bodalina (2012: 33) in Ngobeni 

(2014) point out that all policies should be set in the context of the vision and mission of the 

school and the School Improvement Plan (SIP).    

2.4.1.2 Determination of staffing needs   

The National Department of Education (2003) prescribes guidelines on recruitment and selection 

in determining staffing needs, gives the SGBs powers to identify relevant candidates for filling 

of existing vacancies at schools and also recommendations of appointments starting with school 

principals, deputy principals, subject heads and educators. Ngobeni (2014) advise that the SGBs 

must work very closely with school principals, learners, non-teaching staff and educators to 

improve learners‟ academic performances. Since the SGBs as parent representatives have 

children in the school and represent local community members. “They therefore stand a better 

position to determine the staffing needs of their school and recommend the best educators to be 

appointed to fill vacant positions. In practice, this function may be abused due to illiteracy 

among some key governing body members and influence by social partners” (RSA 1996: section 

20).   

In Bodalina (2012:33) view, to avoid the pitfalls in not improving learners‟ academic 

performance, it is important for SGBs to be empowered through training and workshops on their 

roles and responsibilities to minimize the rift between themselves, principals, learners, non- 

teaching staff and educators. The South African Schools Act 84 of 1996, states that SGBs need 

to know the guidelines on the appointment of educators to vacant positions, how to assess school 

needs, how to advertise a post, how to go about checking on the applications and references 

including interviews and induction (Ngobeni, 2014). Schools need finances and approved 

budgets by the SGB for effective teaching and learning to take place in schools. 

2.4.1.3 Financial Management and budget   

Ragongo (2011) and Plaatjies (2014:10), believe that schools should be in a financially sound 

position in order to enhance effective teaching and learning as well as providing equipment, hire 
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extra educators to teach specific learning areas. According to Section 16 of SASA in Ragongo 

(2011), the governance of public schools is vested in the SGB. The SASA stipulates the 

functions of the SGBs and one of these functions is the management of schools‟ finances as set 

out in Section 36 of SASA.  

As stated, by Ragongo (2011), section 36-43 of SASA give the SGBs powers to open and 

maintain one banking account such as the National School Nutrition Programme (NSNP). 

Section 37 (1-6) of SASA provides the responsibilities of the school governing body in respect 

of the monies and assets of the school. For example, money from the school fund may be used 

for purchasing books, chalk, dusters, duplicating sheets, photocopying machines or overhead 

projector to enhance teaching and learning. The SGB has the responsibility to determine and 

charge school fees with the consent of the majority of parents at a general meeting (South 

African Schools Act 1996:39). This will assist schools with effective curriculum delivery as well 

as to manage and to maintain resources. 

2.4.1.4 Curriculum support, resource management and maintenance   

The National Norms and Standards for School Funding of 1998 (Government Gazette 2362) 

document as amended in 2000 describes the national norms and minimum standards for school 

funding in terms of SASA (Ngoako, 2011). The Gazette also deals with the procedures to be 

adopted by the Provincial Education Departments in determining resource allocation to schools. 

Khanal (2013:5) succinctly sates that “the SGB may take action to compensate for perceived 

failing in the school curriculum by undertaking covert teaching themselves or hire a tutor for 

extra tuition in problematic areas”.  

In many initiatives by civic society organisations, the public and private sector Quan-Baffour 

(2006:39) mentions that:  

“SGB members could assist the school to improve learner performance by donating resources to 

augment government‟s efforts. As representatives of parents the governors can appeal to parents 

to donate teaching and learning resources such as books, computers, type writers, photocopying 

machines, projectors, tables and chairs (including desks), duplicating papers, chalk, pens and 
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pencils and other teaching and learning materials which can enhance learning. Many rural 

community schools lack basic resources for teaching and learning. This lack of resources is 

partly historical”.  

Furthermore, the South African Schools Act (RSA 1996:7) makes provision for school governing bodies 

as one of their roles and responsibility to manage, maintain and improve school buildings, property and 

the environment (including school grounds and sports facilities). 

As Mashuela (2003:189) in Quan-Baffour (2006) points out, “most of the former blacks-only 

schools, which were by far the majority, received less funding and material resources than their 

white counterparts. The historical disadvantages of former black schools were caused by the 

previous government, who spent less money on these schools. These communities did not have 

enough money to contribute to improve education standards in their schools. This bizarre 

situation compelled school governing bodies to supplement the meagre resources of their schools 

to enable them to improve academic performance”.  

Smit (2013: 353) pointed out that for the school to perform well, the SGBs must work together as 

a team. The Principal as the leader may motivate the Staff at the School. However, it is important 

to work in teams, for principals as education managers to have a thorough understanding of 

leadership to enable SGBs to motivate the role players. The following paragraph highlights the 

need to support schools for improved learner academic performance.     

2.5 TEAM BUILDING FOR CHANGE MANAGEMENT 

Successful team building in the midst of change requires SGBs as decision makers with specific 

skills and attributes which include knowledge about the organisation as a whole including the 

organisation‟s belief system, climate, desires, values, attitudes, motivation and a focused vision 

because a team must have a unified mission, optimism, faith and trust built on knowledge 

because doubt and scepticism will erode the team spirit initiative and making sure each person is 

doing the part of the whole that they feel they can best contribute to the overall mission. The 

input of each member of the SGB is critical to build a productive, well-balanced team. The best 

decisions come from teams in which everyone is committed to contributing and working together 

(Nel., Gerber.,Van Dyk., Haasbroek., Scholtz., Sono & Wener, 2004:352) in Ngobeni 
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(2009:104). The principal as the accounting officer plays a crucial role in improving learners‟ 

academic performances. 

2.5.1 The role of the principal as the SGB team leader 

This leadership role can be challenging in that the leader will need to provide structure and 

support while still being a team member. In order to reduce conflicts among a school‟s various 

stakeholders (all the components of the SGB), provincial education departments need to send out 

circulars regularly to clarify the laws governing the roles of principals. In addition, leadership 

responsibilities must be viewed differently from those of a traditional manager. The key words 

for describing this leadership role are guiding, stimulating, coaching and coordinating (Nel et al., 

2004:358) in Ngobeni (2009:104). 

● Guidance: This refers to the process of directing the discussion and providing a structure 

for planning and action to take place. 

● Stimulation: This involves reinforcing productive team efforts and checking and 

receiving feedback to determine if all team members are actively involved in the process. 

● Coaching:  Coaching can be done one-on-one and in groups with other team members by 

giving feedback, asking if they are having problems, giving helpful suggestions, and 

recommending outside resources that can be helpful in alleviating the problem. Coaches 

do not repress conflict but manage it so that a constructive solution is found. 

● Coordinating:  this will involve improving communication and feedback among team 

members through improving the work environment, controlling the operational climate, 

and in general, indirectly doing things that help to produce a cohesive, finely turned 

working team. 

Principals are expected to participate in all SGB meetings and inform the SGB about policy and 

legislation. The principal is responsible for supporting and guiding the school‟s expenditure in 

consultation with the SGB, helping the SGB keep proper records of school accounts and all 

school records, overseeing the drawing up of the budget, advising on textbooks, educational 

material and equipment to be bought by the SGB and managing their use, ensuring controls are 
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in place and operating for cash collection, and monitoring compliance and acting on any non-

compliance that is detected. Principals are also ultimately responsible for the school timetable, 

the admission and placement of learners, and all activities at a school that support teaching and 

learning as well as to prepare an annual report on the academic performance of the school, and a 

breakdown of how the available resources have been used. Such reports must be submitted to the 

provincial education department every year. All activities that support effective teaching and 

learning, is possible through participation of SGBs and RCLs as members of the team. 

2.5.2 The School Governing Body and RCLs as members of the team 

SGBs and RCLs are often able to make team effectiveness a reality. They are in a unique 

position to be able to influence both task and interaction effectiveness (James, Brammer, 

Connolly, Fertig, James & Jones, 2011:146). 

The implementation of task effectiveness requires SGBs and RCLs to encourage teams to 

identify with the school, its tasks and objectives. Promoting task identification requires that 

supervisors, principals and others be committed to faculty and learner involvement and 

collaborative management, and that they willingly appreciate the authority that Teachers and 

other School members bring to the school. According to the SASA 84 of 1996, the roles of SGBs 

include starting and administering a school fund, opening and maintaining one bank account for 

the school, preparing an annual budget and submitting it to parents for approval, drawing up and 

submitting audited financial statements to their provincial departments of education, buying 

textbooks, educational material or equipment for the school, paying for services, supplementing 

the funds supplied by the education department (in the case of section 21 schools) by setting, 

collecting and administering school fees and also other fund-raising efforts; and deciding on 

applications for exemptions from school fees. 

Their responsibilities also include administering, maintaining and controlling the school‟s 

property, buildings and grounds; adopting a constitution; and deciding on whether the 

surrounding community can use the school for social purposes. The Schools Act also makes 

provision for SGBs to apply for additional responsibilities, such as determining the subjects 

taught and an extra-mural curriculum (Van der Mescht & Tyala, 2008:229). Berning, de Beer, du 
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Toit, Kriel, Kriel, Louw, Mouton, Rossouw, and Singh, (2005:42) have identified several 

guidelines for managers that can help stakeholders to work together. These are applicable to 

schools and in this case, to the management of underperforming schools. 

● A good deal can be accomplished at the initial meeting of staff members: It is important 

to start off with a pleasant working atmosphere. In the introductory remarks one can 

attempt to make the team feel that the task that they are about to undertake is an 

important one and that the members of the team are the ideal ones to carry out that task. 

● The goals and objectives of the team’s work should be set out at the initial or next 

meeting: Usually the goal has already been determined prior to the formation of the team. 

It is the team‟s task to refine the goal and to derive specific objectives from the goal. The 

team will also have to decide on how to pursue the objectives. It is necessary for the 

manager to provide feedback to the team to determine the progress being made. This 

serves as a strong motivator to keep the team working conscientiously on the task. 

● The Education Manager has the responsibility to keep the team on track: It is the duty of 

the education manager to try to prevent the team from digressing and to remind them of 

the project on hand. The role of the team leader involves more than merely presiding at 

group meetings; it necessitates planning and continuous facilitation. It is the leader‟s task 

to ensure maximum participation on the part of all the members. 

● The Education Leader must possess skills for team process: It is up to the leader to 

recognize the types of behaviour of members of the team that impede the group‟s 

progress and to know when individuals are performing what some call a “self-serving 

function”. The leader should, for instance, be able to detect individuals who exhibit 

aggressive behaviour, dominate the discussion and cut off their colleagues, make a play 

for attention, and have their own special axes to grind. 

Ideally, the leader should try to bring about the participation of every team member. Every 

member should feel that his or her contribution is significant. Although school principals usually 

interact with groups as leaders, they do spend some time as members of teams in which they do 
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not act as leaders, for example, when the principals of a geographical region meet (James, 

Brammer, Connolly, Fertig, James & Jones, 2011:146). 

Being a member of a team can be a valuable learning experience for a principal as an education 

manager, as well as giving him or her an opportunity to contribute to team effectiveness. 

Although these meetings can be extremely boring, if the Principal is alert and observant, he / she 

can use the time to observe and study the team in order to help it function effectively. In this way 

one can also learn something about group dynamics and apply this knowledge later on in any 

team which you may lead. Van der Mescht and Tyala (2008:229-232) suggested attitudes and 

behaviours for good, effective leadership as: 

Responsibility: contributing team members do their homework and come to meetings prepared. 

They are responsible for team tasks and for solving problems. Responsible members do not wait 

passively for someone to volunteer to do something but seek and accept responsibility actively. 

Dedication: contributing group members are willing to commit themselves to pursuing the 

team‟s objectives. They are willing to devote time and energy to team activities, even if this 

means personal sacrifice. 

Cooperation: contributing team members try to cooperate with other members by sharing 

responsibilities, ideas and tasks. 

An open mind:  contributing team members are willing to listen to all points of view. They come 

to each meeting with an open mind and are prepared to consider a broad range of ideas and 

matters. A responsible team member has no hidden agenda or axe to grind. 

Flexibility: contributing team members are prepared to change their ideas or behaviour if 

necessary. They avoid taking a rigid stance on matters and try to adapt to the interests of the 

group. 

Objectivity: contributing members try not to let what they say about people and ideas be clouded 

by prejudice. They try to maintain a proper perspective and an open mind. 
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Education managers often find themselves leading teams in which it is their responsibility to help 

and lead members in the performance of a task or the pursuit of a goal. Although this is not the 

exclusive responsibility of the education manager, certain organisations still strongly believe that 

the education manager should fill the main leadership role (Van der Mescht & Tyala, 2008:226). 

These researchers elucidate that the duties require the education manager to fulfil several 

important leadership functions. These may be divided into two categories, namely, task-oriented 

and people-oriented leadership functions dealt with earlier in the chapter. What managers should 

remember is that teams consist of individuals with feelings, needs and emotions that should be 

considered if the team is to be effective. 

2.6 CONCLUSION 

The School Governing Bodies have an important role to play to improve learners‟ academic 

performances in schools using legislative powers to govern schools under their jurisdiction. 

Leadership should be both dynamic and flexible. School principals need to assess the abilities 

and experience of their educators regularly to decide which leadership style to adopt when 

dealing with transformation processes. This should assist educators to be motivated and to be 

more mature to increase their degree of supervision of the learner. Leadership is therefore seen as 

a function of the situation. In other words, in most cases, the situation determines the leadership 

style that a manager should adopt. The Principal may therefore be able to sum up a situation 

quickly and apply a suitable style of leadership. It is important for SGBs, RCLs and principals to 

get to know their School, to determine its needs and to reach the goals of the school as an 

organisation.  

Teams constitute an essential part of organisations and can strongly influence the overall level of 

accomplishment. If the SGBs, RCLs and principals understand the basics of team building, they 

will find it much easier to direct the efforts of the school as an organisation in a desired direction. 

Lastly, while the South African Schools Act 84 0f 1996 states that governing bodies are 

ultimately responsible for managing and controlling schools, principals as ex-officio members of 

SGBs are not solely accountable to the SGBs but also to their employer, the education 

department. 
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The following chapter focuses on the research design and methodology employed to collect 

empirical data for the study. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

3.1 INTRODUCTION 

Research methodology in the words of Maree, (2010:70), focuses on the research process and the 

kinds of tools and procedures to be employed in the study. In this chapter, the research design 

and methodology employed are discussed. The methodology of the study is described with 

reference to population, sampling, data collection and data analysis including validity, reliability 

and ethical considerations. The study followed a qualitative approach in order to add scope and 

breadth to the phenomena under investigation (Creswell, 2013:215). 

3.2 RESEARCH DESIGN 

Research is a critical process for asking and attempting to answer questions about the world 

(McMillan and Schumacher, 2010:20). It is a formal, systematic and ordered system or 

procedure for revealing the truth of a phenomenon, in order to identify factual data so that 

accurate and reliable conclusions may be drawn (Maree, 2010:70). McMillan and Schumacher 

(2010:20) contend that a research design encompasses all the procedures the researcher must 

follow when conducting research, which includes when, from whom and under which conditions 

the data will be collected. The researcher specifies the plan that will be used to obtain data in 

order to respond to the research question. The researcher selects the participants, identifies the 

data-gathering techniques and data-analysing methods based on the chosen research study. The 

design was a case study. Based on the nature of the problem and the research interview 

questions, the approach used in this study was qualitative, using an interpretivist lens to 

interrogate the problem. Data was collected qualitatively through interviews and was analysed 

using tables and paragraphs (Creswell, 2013:215). 

3.3 RESEARCH PARADIGM 

A paradigm is a model or concept of the world that is shared by the members of a community 

and that governs their activities (Engler, 2009:13). Cohen, Manion and Morrison (2007:21) 

explains that the central idea of the interpretive paradigm is to understand the subjective world of 
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human experience in order to retain the integrity of the phenomena being investigated; where 

efforts are made to get inside the person and to understand from within. They further assert that 

the interpretive paradigm focuses on the actions of the participants and the researcher depends on 

those actions in order to find the intentions of the participants in sharing the experience. Maree 

(2013:59) explains that the interpretive paradigm assists to uncover the meanings imparted, to 

improve the researcher‟s comprehension and helps to develop a sense of understanding of the 

research study. The interpretive paradigm assists the researcher in understanding what happens at 

one place at a time as compared to what happens at different places and times. According to 

Maree (2013:59), in the interpretive paradigm human life can only be understood from within by 

focusing on people‟s subjective experiences and how they interact with one another. The 

paradigm was qualitative research. Since the researcher personally collected data from the 

participants, the interpretive paradigm assisted in understanding the participants‟ experiences of 

the study in their different places.   

3.4. RESEARCH METHOD 

The method used in this study was qualitative. In the next section qualitative research is 

discussed in detail. The researcher chose qualitative research because she wanted to understand 

the perceptions of the participants as it occurs in its natural setting. 

3.4.1. Qualitative research approach 

Creswell (2009:4) contends that qualitative research explores the meaning individuals attach to a 

social or human problem. Creswell (2009:175) defines a qualitative researcher as a person who 

collects data in the field at the site where participants experience the issue or problem of the 

study by observing behaviour or interviewing the participants. Sharon (2009:14) is also of the 

opinion that qualitative researchers are interested in how people interpret their experiences, how 

they construct their world, and what meaning they attribute to their experience. Creswell 

(2013:234) contends that in qualitative research the researcher does not bring participants into a 

laboratory, but information is gathered by talking directly to participants and seeing them behave 

and act within their context. “The ontological position of qualitative research suggests that 

people‟s knowledge, views, understandings, interpretations, experiences, and interactions are 
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meaningful properties of the social reality which the research questions are designed to explore,” 

(Mason, 2002:63.) The researcher was granted the opportunity of speaking to participants, 

observe them in their natural setting and act in relation to the study. White (2005:81) explains 

that qualitative research deals with understanding the phenomenon from the participants‟ points 

of view in their daily lives. The researcher chose the qualitative method because first-hand 

information was obtained from the participants.  

Maxwell (2008:221) contends that qualitative researchers study a small number of people or 

situations and preserve the individuality of each of these in their analyses, rather than collecting 

data from large samples and combining the data across individuals or situations. McMillan and 

Schumacher (2010:321) contend that in qualitative research the behaviour is studied as it occurs 

naturally without manipulating or controlling it or the setting, while no external interferences 

occur.    

Yin (2011:7-8) explains that qualitative research has five features: 

● studying the meaning of people‟s lives, under real-world conditions; 

● representing the views and perspectives of the people (labelled throughout this book, as the 

participants) in a study; 

● covering the contextual conditions within which people live; 

● contributing insights into existing or emerging concepts that may help to explain human 

social behaviour; and 

●  striving to use multiple sources of evidence rather than relying on a single source. 

Johnson and Christensen (2012:376) assert that a qualitative researcher relies on the inductive 

mode of the scientific method and the major objective is to explore and to discover. Johnson and 

Christensen (2012) further assert that the researcher studies the phenomenon in an open-ended 

manner without prior expectations and develops theoretical explanations based on the 

interpretations of what they observe. The researcher did not manipulate the information in the 

study. Mason (2002:66) asserts that qualitative research might involve participants by trying to 

ascertain their reasoning or judgements in certain areas by focusing on events and situations of 

their experiences rather than simply asking them their views. The researcher conducted the 
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interviews with the participants in their own schools and they had the opportunity to share their 

views and experiences on how they perceive academic performances in their schools.  According 

to Yin (2003: 13), a case study relies on multiple sources of evidence from the same organisation 

and enables the researcher to gather data from various key stakeholders. The data in this study 

were obtained from the interviews held with the SGB chairperson, principals and RCL 

chairperson. The researcher used interviews to collect data. 

3.5 PHENOMENOLOGICAL PHILOSOPHY 

The researcher followed the phenomenological philosophy in order to gain an actual 

understanding of what the participants perceive in their daily lives. Maree (2016:77) asserts that 

the phenomenological philosophy focuses on determining what the participants perceived by 

providing comprehensive descriptions of their own perceptions. The researcher gained an 

understanding of what the participants perceived from their descriptions. The 

“Phenomenological design place important assumptions and prior conceptualizations about a 

phenomenon of interest in order to remain open to what are in the data” (Roulston in Flick 

2014:302). Creswell (2014:42) contends that phenomenology is a design of inquiry coming from 

philosophy and psychology in which the researcher describes the lived perceptions of individuals 

about a phenomenon as described by participants.  

The researcher had the opportunity of revealing the participants‟ perceptions and views with 

respect to phenomenon under investigation. Creswell (2009:13) explains that in a 

phenomenological philosophy a researcher identifies the quality of human perceptions about the 

study as described by the participants by studying a small number of participants. The researcher 

used the design in order to identify what is common in their perceptions about the study. Johnson 

and Christensen (2012:385) elucidate that phenomenological researchers do not assume that 

individuals are completely unique, but they assume that there is some commonality in human 

perceptions that need to be understood. The common perceptions identified by means of the 

design assisted the researcher in understanding the relationship that exists in human perceptions 

and how it affects the study.  
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3.6. LOCATION  

The research study was conducted at one high and one combined school in the Waterberg 

Education District in the Limpopo Province of South Africa. The location is more accessible to 

the researcher. 

Figure3.1 below illustrates the map of Limpopo Province as one of the nine provinces of South 

Africa in which the study was conducted.  

 

Figure 3.1. Limpopo Province in South Africa: A map of Limpopo Province showing the 

location of the different Districts (Mamabolo, 2019) (http://www.mapsofworld.com/south-

africa/provinces/limpopo.html, retrieved 30 June 2019). 

3.7 POPULATION AND SAMPLING 

Mills and Airasian (2011:130) argues that the first step in sampling is to define the population to 

which the results will be generalised. The following sub-sections provides an overview of a 

sample selected for the purposes of this study as well as a description of the population.  

http://www.mapsofworld.com/south-africa/provinces/limpopo.html
http://www.mapsofworld.com/south-africa/provinces/limpopo.html


40 

 

3.7.1 Population  

Population is a term that sets boundaries on the study units. It refers to individuals in the universe 

who possess specific characteristics (Pandey & Pandey, 2015:41). The study of a population may 

be exhaustive in that it includes an investigation of every entity under consideration. In other 

words, the study of a population is a study of the whole. A population is also the totality of 

persons, events, organisation units, case records or other sampling units with which a research 

problem is concerned (Walliman, 2011:175).  

The target population for this study includes all principals, SGB chairpersons and RCL 

chairpersons from 54 high schools. From these high schools, 24 are regarded as 

underperforming. One underperforming high school and another combined school were the focus 

of this study. 

3.7.2 Sampling 

McMillan and Schumacher (2010:129) state that sampling in a population is necessary in order 

to limit the costs, time and other factors which are usually operative in the situation; stand in the 

way of studying the total population and it also makes the research findings economical and 

accurate. Cohen, Manion and Morrison (2007:114) assert that purposive sampling is a feature of 

qualitative research in which a researcher handpicks the participants to be included in the 

research study based on their judgement of their typicality or possession of the characteristics 

being required.  

Johnson and Christensen (2012:231) mentions that in purposive sampling the researcher 

specifies the characteristics of a population of interest and then tries to locate individuals who 

have those characteristics in order to include them in participating in the research study. The 

participants selected were well versed with the topic and assisted the researcher in collecting 

relevant data. According to McMillan and Schumacher (2010:137), in convenience sampling 

participants are selected based on their accessibility. The researcher chose convenience sampling 

from the schools with a view to understand the relationship that may exist since respondents who 

participated are from the same community. Cohen, Manion and Morrison (2007:92) are 
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convinced that the quality of research stands or falls as a result of the suitability of the chosen 

sampling strategy. The study is about underperformance in schools with low learner enrolment 

and also in schools with high learner enrolment. Two categories of schools were chosen and 

three respondents from each school participated in the study, giving a total of six (6). An 

ordinary learner without any portfolio could not be sampled to participate in the study. The same 

goes to a parent. Representative Council for Learners (RCL) is relevant since he/she is 

responsible for all the learners‟ grievances to be discussed during SGB meetings. The RCL 

chairperson is elected by learners and all the learners submit their concerns to him/her. The same 

apply to the SGB chairperson, who represents majority of the parents in the school and the 

principal responsible for the entire management of the school.  

Sample size is conceptualised by Alston and Bowles (2009: 81) as the size of the sample chosen 

from the total population under study. The sample size described how big or small the sample is. 

For the purpose of this study, the researcher used purposive sampling which is a non-probability 

type of sampling to select the sample size of 6 respondents. According to Johnson and 

Christenson (2008:239), purposive sampling enabled the researcher to implore the people having 

specific characteristics to participate in the study. Sampled participants comprised the 2 SGB 

chairpersons, 2 School principals and the 2 RCL chairpersons from each (Combined and a High) 

school. In total six respondents were selected to participate in the study. All the three (3) 

participants in a school play the most significant role in the smooth governance of the school. 

3.7.3 Data collection tools 

According to Leedy and Ormrod (2010:94), data are manifestations of reality. Data are the 

cornerstones of research. Without data, research will be null and void. Any research problem is 

only viable if it is supported by data. In summary, De Vos, Strydom, Fouche and Delport, 

(2011:16) state that data are pieces of information that any situation gives to an observer. Data 

are used to discover the truth. Data collection is very important to enable the researcher to 

understand the phenomenon being studied. The choice of the strategies to be used for data 

collection is vital in the research process because making the wrong choice can also affect how 

the researcher analyses and interprets data (Maree, 2010:34). According to Pandey and Pandey 

(2015:57) data collecting tools or techniques guide the researcher in data collection and 
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evaluation; they vary in complexity, interpretation, design and administration. The following 

data-collection techniques were used: interviews, taking down field notes and recording. 

3.7.3.1 Interviews 

Maree (2013:87) defines an interview as two-way communication in which the interviewer 

collects data by posing questions to the participants so that she can learn about their ideas, 

beliefs, views, opinions and behaviours pertaining to the research topic. The researcher poses 

questions in order to gain a deeper understanding of the phenomenon being studied. Mason 

(2002:64) asserts that the researcher is unlikely to have a complete and sequenced script of 

questions, and most interviews are designed to have a fluid and flexible structure, to allow the 

researcher and interviewees to develop unexpected themes. The researcher‟s task will be to 

ensure that the interview is relevant, and contexts are brought into focus so that situated 

knowledge can be produced. Maree (2013:85) is of the opinion that a good interviewer is a good 

listener who should maintain good eye contact and give the participants time to respond without 

interrupting them.  

White (2005:143-144) elaborates on the sensibility of choosing to interview the participants by 

explaining that even though interviews have the disadvantage of consuming time and of 

requiring the researcher to travel, interviews also hold the following advantages: 

● Flexibility – Interviewers can probe for more specific answers and can repeat questions 

when the response indicates that the respondent misunderstood the question. 

● Control over environment – An interview can standardise the interview environment by 

making certain that the interview is conducted in privacy, and that it is relatively quiet. 

● Question order – The interviewer has control over questions being posed and can ensure 

that the respondent does not answer questions out of order. 

● Spontaneity – Spontaneous answers may be more informative than answers about which the 

respondent has time to think. 

● Respondent alone can answer – The respondent is unable to cheat by receiving prompting 

answers from others. 
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● Completeness – The interviewer can make sure that all questions are answered. 

Creswell (2014:241) supports the view that interviews are useful when the researcher cannot 

directly observe the participants, participants can provide historical information and the 

researcher can also control her way of questioning. Kumar (2011:142) states that in complex and 

sensitive areas the interviewer has the opportunity of preparing a respondent before asking 

sensitive questions and of explaining complex questions to respondents in person. He further 

contends that information obtained by means of interviews can be supplemented with those 

gained from observation and non-verbal reaction and interviews can be used with almost any 

type of population such as children, people with disabilities, illiterate persons or those that are 

very old. 

Interviewing also provides the participants with important opportunities in respect of the 

research. Creswell (2013:218) contends that open-ended questions grant the participants the 

opportunity of creating the option of responding and voicing their experiences unconstrained by 

any perspectives of the researcher or past research findings. Creswell contends that even though 

interviewing is time-consuming, and the researcher summarizes the participants‟ views, the 

interviewer can control the type of information she seeks to obtain by asking specific questions 

to obtain information. Mason (2002: 64) asserts that relevant contexts are brought into focus by 

means of the interaction between the researcher and the participants. Interviewing will allow the 

researcher to obtain data that may not be readily available in any other form and the researcher is 

also able to prepare the questions in advance. However, the researcher also has the opportunity 

of revising or approaching the questions from different angles during the interview in order to 

allow the participants to respond freely.  

Semi-structured interviews were chosen to conduct the research because the researcher asked 

new questions as follow-ups to the participant‟s reply. Bryman (2012:470) contends that in 

qualitative interviewing the researcher is interested in the interviewee‟s point of view and this 

gives the researcher insight into what the interviewee sees as relevant and important. The 

researcher was able to change the wording of the questions or to vary the order of questioning in 

order to accommodate the participant. Bryman further contends that semi-structured interviewing 

tends to be flexible and responds to the direction in which the participants take the interview and 
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perhaps adjusts the emphases in the research as a result of significant issues that emerge during 

the interview. Maree (2016:93) asserts that the researcher should be attentive to the responses 

from the participant in order to identify new emerging lines of inquiry that are directly related to 

the phenomenon being studied.   

The interview proceeded as follows: the chairpersons of the SGB, Principals, and chairpersons of 

RCL‟s of sampled schools were interviewed. As stated earlier and according to the SASA of 

1996, Sec.23(1) indicates that the SGB in high schools comprises of a parent/s of learners at a 

school, educator/s at a school and learners in the eighth  grade or higher at the school, (South 

African Act, 1996). This shows that in the interview all stakeholders serving on the SGBs were 

represented. The chairpersons of the SGB were selected because according to the departmental 

policy they are the parent component. Six (6) people, who are three (3) people from each SGB of 

two (2) selected schools were interviewed, (see the verbatim report in Appendix C). The 

interviewees were informed two weeks in advance. The researcher used semi-structured 

interviews with open-ended questions. Open ended questions allowed flexibility during the 

interviews. Approximately thirty minutes of face-to-face interviews were conducted with each 

respondent (see the verbatim report in Appendix C).  Table 3.1 below gives examples of 

questions asked. The full interview schedule is provided as Appendix C. 
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Table 3.1: The interview schedule       

Areas of interview with Principals, SGB chairperson and RCL chairperson  Appendix C 

Research questions   Interview questions 

Sub-research question 1: 

What are School Governing Body‟s 

perceptions about their role with 

respect to transformation and 

governance issues at the School?  

- In your own words, what do you understand by the 

  concept “transformation” within the context of your 

  school? 

- Give us an example where the SGB has implemented 

  transformation as a strategy. 

- What is your role in terms of transformation issues in 

   your school? 

- To what extent do you think transformation as a 

  process influences academic learner performance. 

- Given the recent Grade 12 results in your school 

  What are the areas which need improvement or 

  reform?  

- How can governance issues be strengthened in order 

  to improve academic performance of your learners in 

  your school? 

- In brief discuss your perceptions about your role as 

  SGB to improve the quality of teaching and learning 

  in your school? 

- Do you think continuing professional teacher 

  development as legislated by government through 

  SACE can be used as a strategy to improve teaching 

  and learning in your school? 
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3.7.3.2 Note taking and audio recordings 

McMillan and Schumacher (2010:350) contend that the researcher should take notes to record 

what is seen or heard and reflect on what has occurred during and immediately after the 

interviews. This will allow the researcher to access the information before it is forgotten or 

mixed because it will be used for data analysis and for further recommendations for future 

studies.  Similarly, Hancock (2002:9) maintains that the researcher can record interviews of 

Sub-research question 2: 

What is the nature of school 

principals‟ perceptions on how to 

manage curriculum delivery?  

 

- What do you understand about management of 

  curriculum delivery in your environment and why? 

- What do you think are the key strategic elements of 

   your curriculum delivery and why? 

- As the head of the school who do you think should 

  carry out issues of curriculum delivery and its 

  management and why? 

- What are the responsibilities of the SMT in your 

  school in relation to management of curriculum 

  delivery? 

- In your view who is responsible to monitor and 

  evaluate the extent in which curriculum delivery takes 

  place? 

- To what extent do you think the management of 

  curriculum delivery affects learners academic 

  performance in your school? 

Sub-research question 3: 

What are learners‟ conceptions on 

issues of teaching and learning in 

schools 

- Tell us about your experiences and observations 

   about issues of lesson presentation in your school. 

- Which subjects do you struggle with the most and why do 

   you think this is the case? 

- If you were chosen to be a teacher for a day, what is 

  the most significant thing that you would implement 

  to improve academic performance of your peers? 

- What do you think are the three most key factors that 

  contributes to poor performance in your school? 

- What is the nature of support that you get from 

   the school in order to perform well in your subjects? 

- In your view how do you perceive a good teacher? 
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people, a situation or an environment by making notes of what has been observed so that they 

could be used later.  

Creswell (2009:183) contends that even if the researcher records information from the interview, 

note taking should also be done. Audio recording will assist the researcher to focus on what is 

being said, to follow up on interest points being made and not to be distracted by concentrating 

on taking down notes on what is said. White (2005:163) asserts that the researcher should not 

only rely on her memory during observations - other techniques such as note taking and 

recording should be employed. Maree (2013:92) agrees that recording can be used to capture 

elements that the researcher was unable to identify during note taking. Kumar (2011:136) 

contends that recording an interaction allows the researcher to listen to it several times before 

interpreting an interaction or drawing any conclusions from it and can also invite other 

professionals to listen to the interaction in order to arrive at more objective conclusions.  

The researcher was able to play back and listen to a part that might have been unclear; without 

interference from anything. According to Bryman (2012:482) audio recording allows for 

thorough examination of what people say and permits repeated examination of the interviewees‟ 

answers. Audio recording afforded the researcher more time to listen to the participants‟ 

responses and to examine it thoroughly for better understanding. Audio recording assisted the 

researcher in capturing the information that she was unable to capture either through writing or 

during the interviews. 

3.8 DATA ANALYSIS 

The first step of analysing qualitative data is the immersion of the researcher in the data in order 

to become familiar with the information. During this process the researcher took all the collected 

data from the interviews and notes taken during the interviews and started to form a clearer 

understanding of the information. The researcher assigned codes to data and conducted content 

analysis by looking for specific words for which themes could be identified.  Kothari (2004:122) 

defines coding as the process of assigning numerals or other symbols to answers so that 

responses can be put into a limited number of categories or classes which should be appropriate 

to the research problem under consideration. This allowed the researcher to reduce the collected 
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data to small numbers of categories which require critical analysis.  Green (2007:25) explains 

that a thematic analysis is one that looks across all the data to identify the common issues that 

recur and identify the main themes that summarize all the views collected. During the interview, 

the researcher used the voice recorder to ensure that voice recordings were kept and were 

accurate, as all the participants agreed with the idea of using the tape recorder.  

“Qualitative data involves very serious attention on the part of the researcher to become familiar with 

information”.  

During this process the researcher took all the collected data, including field notes and interview 

transcripts and began to form clearer understanding of the information. The researcher then 

coded the data, specific words from which themes are identified were summarized.  

Creswell (2013:236) asserts that the data analysing procedure is a process that requires 

understanding of how to make sense of data collected with the purpose of creating answers to the 

questions. According to Dey (2005), the analysis of data involves “a process of resolving data 

into its essential components, to reveal its characteristic elements and structure” (p.31). Singh‟s 

(2006:223) analysis of data dealt with studying the tabulated material to determine inherent facts 

or meanings which involve breaking down existing complex factors into simpler parts and 

putting the parts together in new arrangements for the purpose of interpretation. 

Dey (2005:46) contends that classifying does not only deal with breaking the data up into bits, it 

also deals with assigning these bits in categories or classes which bring these bits together again 

in such a way that bits that „belong‟ to a particular category are brought together; and in the 

process the criteria for allocating data to one category or another is identified. Maxwell and 

Chmiel in Flick (2014:24) contend that in coding a data segment is labelled and grouped by 

categories; they are examined and compared both within and between categories. The researcher 

used coding categories to sort the collected descriptive data so that the material bearing on a 

research study could physically separate from other data. 

Creswell (2014:245) reported that even though text data are dense and rich, not all information 

can be used in a qualitative study. The researcher should focus on some of the data and disregard 
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others. Yin (2011:178) contends that data analysis begins by compiling and sorting the field 

notes accumulated from the fieldwork and other data collection.  Field notes accumulated were 

sorted in such a manner that it assisted the researcher in categorising and understanding them. 

Yin (2011) further explains  that compiled data can be broken down into smaller fragments or 

pieces which may be considered the “disassembling” procedure which should be followed by 

using substantive themes or even codes or clusters of codes to reorganize the disassembled 

fragments or pieces into different groupings and sequences than might have been in the original 

notes. This process assisted the researcher in identifying the information that was important and 

to disregard those parts that were less important for data analysis and interpretation.  

McMillan and Schumacher (2010:370) assert that transcription is the process of taking data 

collected during observation and note taking, interviews and audiotape-recorded interviews and 

converting them into a format that will facilitate analysis. The researcher transcribed data 

collected by herself to include all important prompts. Maree (2013:104) emphasizes that when 

transcribing data collected by digital means such as tape-recordings, laughter or gestures should 

not be ignored because they add meaning to the spoken word, and everything should be written 

verbatim in order to avoid being biased. Verbal information collected was taken into 

consideration during data analysis because it contained special meaning and contributed 

positively to the overall results of the research.  The following section deals with trustworthiness 

of the study. 

3.9 TRUSTWORTHINESS 

Maree (2016:123) points out that trustworthiness is important in qualitative research. According 

to Maree (2013:114), participants can be granted an opportunity of commenting on whether the 

interpretations of data are in line with personal experiences that they tried to express during the 

interviews.  Yin (2011:19) asserts that to build credibility and trustworthiness the researcher 

should be transparent, he/she makes the research accessible to the public so that other people 

have access to the information. Johnson and Christensen (2012:265) contend that even though 

biasness tends to be a problem in qualitative research, the researcher engages in critical self-

reflection on her/his potential biases and predispositions.  
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White (2005:200) explains that the researcher should check the transcripts to make sure that they 

did not contain obvious mistakes. In addition, White (2005:200) contends that the contradictions 

in the findings should be referred to participants for explanation by means of open discussions. 

In the event that the researcher was not certain about some of the information, she referred data 

to participants for clarification and discussion. Kumar (2011:168) contends that reliability is 

maintained when the researcher obtains similar information from the same or similar condition 

using the same instrument. The researcher conducted the research at two different schools from 

the same circuit and area in order to maintain the reliability of data. White (2005:204) contends 

that for data to be reliable and consistent the findings should yield the same results even if it is 

administered by different people. According to Creswell (2009:190), reliability can be 

maintained by constantly comparing data with the codes and by writing memos about the codes 

and their definitions. The researcher always checked and compared data with codes like for 

example SGBC1, SGBC2 (SGB chairpersons) RCL1, RCL2 for (RCL chairpersons) and SP1, 

SP2 for (school principals) to make sure they corresponded with one another. 

3.9.1 Dependability 

Cohen, Manion and Morrison (2007:159) explain that dependability suggests that the researchers 

need to go back to participants to check that their findings are dependable. It is very important 

that the researcher should be flexible by verifying with the participants that the findings are 

reliable and consistent but not biased. Participants need to know that the findings of the 

researcher are true and that what they said during the interviews represent what the researcher 

has observed. Participants can also be allowed to verify the data gathered during the interviews 

or the informal conversations with the researcher to correct some errors of facts or to verify 

whether the researcher‟s interpretations of the participants‟ information are correct. Maree 

(2013:114) believes that allowing the participants to verify the information gathered by the 

researcher may inform the researcher to change data gathering techniques in order to strengthen 

the study. Bryman (2012:392) asserts that to establish the merit of the research, the researcher 

should keep the complete records in an accessible manner so that participants are able to verify 

whether the correct information had been reported. 
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3.9.2 Credibility  

Kumar (2011:172) proposes that for confirming credibility the researcher should take the 

findings of the research to the participants for confirmation, congruence, validation and approval. 

The researcher familiarised herself with the participants and their organisation prior to data 

collection. Green (2007:11) contends that credibility implies that the questions that are asked and 

the way in which they are asked should be reasonable for generating valid (or „truthful‟) 

accounts of phenomena. The researcher posed open-ended questions to allow participants to 

voice their own opinions and elaborate on their points of view. White (2005:203) explains that 

qualitative research is credible when it represents accurate descriptions or interpretations of 

human experiences so that people who also share that experience would immediately recognise 

the description/s.  

According to Maree (2016:123), the researcher can exercise credibility by submitting the 

transcripts or field notes to the participants to correct their errors. During the informal 

conversation the researcher asked participants to verify whether the interpretation of data 

gathered from the interviews were correct. Similarly, Bryman (2012:390) believes that 

credibility can also be ensured. The researcher submitted the research findings to the participants 

for validation to ensure credibility. The participants were asked to verify whether the information 

had been accurately captured and presented by the researcher. Maree (2013:114) contends that 

the researcher should allow the participants and other people who may have a specific interest in 

the research to comment on or assess the research findings, interpretations and conclusions to 

enhance the credibility of the findings. Accessibility to the research findings were made available 

to all concerned so that they could make comments or assess the information.   

3.9.3 Transferability 

White (2005:204) explains that transferability is met when the findings fit into contexts outside 

the study situation that are determined by the degree of similarity or suitability of fit between the 

two contexts. The researcher should be able to present enough descriptive data that will allow 

comparison between the contexts.  To show transparency to the participants the researcher 

provided them with a copy of the findings of the study so that they could see how data were 
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collected and analysed. Green (2007: 11) defines being transparent as the methods used to collect 

data should be written so that readers understand how the data were collected and analysed. 

Maree (2016:124) in turn explains that transferability invites readers of the research to make 

connections between the elements of a study and their own experiences or research. The 

researcher ensured that the participants were clear about the research study and that the 

researcher would provide a complete understanding of the context. Maree (2016:124) further 

contends that the researcher should provide the readers with a full and purposeful account of the 

context, participants, and research design so that the readers can make their own decisions 

concerning transferability. The researcher described data in such a manner that readers can 

determine whether the research findings and recommendations are transferable to their own 

circumstances.  

3.9.4 Confirmability 

Bryman (2012:392) asserts that the researcher should not allow personal values or theoretical 

feelings to manifest and influence the research process and the findings that are forthcoming. 

The researcher did not allow personal feelings or emotions to have any influence on the findings 

of the information from the research. The researcher presented the views of participants fairly 

and assisted them in arriving at a better understanding of their environment. Lincoln and Guba as 

cited by Maree (2016:125) define confirmability as the degree of neutrality or the extent to 

which the findings of a study are shaped by the participants and not by the researcher‟s bias, 

motivation or interest. The researcher tried to reproduce enough text to allow the reader to decide 

what the participant is trying to convey. The researcher attempted to be as neutral as possible 

during the research process in order to avoid bias and misunderstanding. White (2005:205) 

contends that neutrality has to do with the freedom from being biased in the research procedures 

and results. The researcher should be objective and not influence the research by prolonging the 

periods of observation. The researcher did not spend too much time during the interview or the 

observation session with a view to avoid any negative influence on the research study. The 

researcher observed participants for approximately thirty to forty-five minutes to ensure 

objectivity.  
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3.10 ETHICAL CONSIDERATIONS 

Creswell (2013:210) maintains that researchers should seek permission for the study through the 

approval process of the institutions review board by developing the description of the project, 

designing informed consent and having the project reviewed. The researcher submitted the 

application letter to the Senior District Manager (SMD) requesting permission to conduct 

research at the schools around the district which included the schools around the circuit and the 

permission was granted. Johnson and Christensen (2012:108) recommend that before 

participants agree to take part in the study,  they should be given a description of all the features 

of the study that might influence their willingness to participate. Research permission was 

requested from the Research Ethics Committee of the University of Davinci Institute. Permission 

letters were submitted to school principals and SGBs in the circuit to explain the intentions of 

conducting the research and requesting consent for participating in the study. Consent letters at 

the schools were only submitted to the SGB chairperson, Principal and RCL president who were 

identified as part of the research.  

3.10.1 Informed consent 

Blackstone (2012: 61) contends that human beings as research subjects must give consent to their 

participation in research and identities and the information they share should be protected by 

researchers. The researcher explained to participants how the study was to be conducted and to 

ascertain whether volunteers would be available and willing to participate in the research study 

before conducting interviews. Brooks, Riele and Maguire (2014:80) contend that participants 

should be provided with information about the research project that is sufficiently complete and 

accessible for their decision about whether to participate. The researcher respected the 

participants who took part in the study. The participants were informed that participation was 

voluntary and that should they wish to withdraw from the study, they would be allowed to do so.   

Participants have the right to know when and how the information will be shared and if they do 

not want to receive the findings of the study they should not be forced to do so - their decision 

would be respected. The information and responses shared during the research are kept private 

and results were presented in an anonymous manner in order to protect the identity of the 
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participants. Cohen et al (2007:61) contends that privacy may be violated during the research or 

denied after it has been completed. The researcher did not violate the privacy of the participants 

during the research process, nor when releasing the information. Creswell (2014:138) explains 

that in qualitative research the researchers should use aliases or pseudonyms for individuals and 

places, to protect the identities of participants. In this study the identities of the participants were 

protected by using names that do not belong to the participants. 

3.10.2 Anonymity 

Blackstone (2012:64) contends that anonymity occurs when no one can connect individual 

participants with collected data such as interview quotes or survey responses but only the 

researcher can link participants with their data, and he or she promises not to do so publicly. The 

researcher did not use the names of the participants from the collected data so that the readers are 

unable to connect data to the participants. Schumacher and McMillan (2010:121) explain that in 

anonymity no one should be able to identify who said what from the collected information. 

Therefore, the participants in this study were given names that allowed the researcher to interpret 

the data correctly while the participants remained anonymous and protected from anyone who 

will read the findings of the report. Cohen et al (2005:61) add that the researcher should 

guarantee the privacy, especially if information is personal or sensitive. The participants should 

feel that they provide the information out of their own will because they may not trust or have 

confidence in the researcher.  

3.10.3  Integrity 

It is very important for the participants to trust the researcher with whatever information they 

impart during the research study. According to White (2005:151), the researcher should maintain 

a sound relationship of trust, she should not raise false expectations, and participants should be 

treated with honesty. The researcher under no circumstances should promise any expectations 

such as payments or rewards to gather data from them. The researcher should be honest and 

inform participants that there will be no payments, rewards or any bribe that will be given to 

gather data from them and that their participation in the research is at their own free will. 

According to Yin (2011:41), research integrity means that the researcher‟s words can be trusted 
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as representing truthful positions and statements since people should know through her actions, 

behaviour and research methods, that she is striving to produce research that is truthful, including 

clarifying the point of view being represented. 

3.10.4 Confidentiality  

It is very important not to betray the trust of the participants in a research study. Brooks, Riele 

and Maguire (2014:54) explain that confidentiality refers to personal information about the 

people being protected from disclosure and misuse and safeguarding data both during and after 

data collection. Cohen et al. (2007:65) state that the way of protecting participants‟ right to 

privacy is by promising confidentiality, which means that although researchers know who the 

participants are, they will in no way make this information public.  

The researcher assured the participants that the information gathered during the study will be 

kept confidential. White (2005:150) adds that participants should be satisfied that their identity 

and the information they provide will be treated as confidential. “Confidentiality means that no 

one has access to individual data or the names of the participants except the researcher and that 

the subjects know before they participate who will see the data”, (McMillan & Schumacher, 

2010:122.). The researcher under no circumstances released the names of the participants or 

made it possible for people to identify the participants by means of the collected data. The 

participants were told that they would be informed about the outcomes of the research and that 

they would be given a copy of the findings after completion of the study, should they need it. 

Johnson and Christensen (2012:116) contend that confidentiality refers to the agreement with the 

researcher about what can be done with the information gathered from the participants about the 

study.  
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3.11 CONCLUSION 

In this chapter, the methodological dimensions of the research study have been described in 

detail. It dealt with the implementation of the research design and approach. The qualitative 

method of the study was done by interviewing the SGB chairpersons, principals and RCL 

chairpersons. The research paradigms that was employed by the study as well as issues of ethical 

considerations, data collection and analysis were also discussed. The next chapter presents and 

discusses the analysis and interpretation of the qualitative data collected.  
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 CHAPTER 4 

DATA ANALYSIS AND INTERPRETATION 

4.1 INTRODUCTION 

In Chapter two an in-depth literature review was presented while in Chapter three the research 

methodology was discussed. The literature review focused on adopting the policy of school 

governing bodies. The discussion in Chapter two focused on different ways in which school 

governing bodies of international and developing countries perceive underperformance in 

schools. Data were collected by means of unstructured interviews, note taking and audio 

recordings as indicated in Chapter three. It also mentioned that data will be analysed by 

assigning symbols to the answers so that responses can be grouped into a limited number of 

categories. Verbal information was considered when analysing data. Qualitative data collected 

through interviews are summarized, analysed, interpreted and discussed. The analysed data is 

presented in the form of themes and discussions. 

4.2 BIOGRAPHICAL INFORMATION OF PARTICIPANTS 

The researcher collected qualitative data from SGB chairpersons, principals and RCL 

chairpersons.  Several methods for data collection were used, namely: voice recording as well as 

formal semi-structured one-on-one interviews. The table below illustrates the background and 

biographical information of participants. The main purpose of portraying this information is to 

show different genders, age groups and schools that were sampled in the study. 

Biographical information of participants was categorized as follows: Name of participant, 

gender, experience, name of school and age group of participants. 
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Table 4.1: Summary of participants 

Participants     Gender  Experience Name of school Age group 

                                              SGB chairpersons 

SGBC 1 F 12  A 40-49 

SGBC 2 M 20 B 50-59 

Principals 

SP 1 F 10 A 40-49 

SP 2 M 5 B 40-49 

RCL chairpersons 

RCL 1 F 2 A 15-18 

RCL 2 M 1 B 15-18 

 

Biographical information in the above table indicates that affirmative action was followed in 

sampling respondents for the understudy. SGBCs were having more than ten years of experience 

as SGB members and are both between 40-59 years of age and SPs have more than five years of 

experience as principals and are between 40-49 years of age whereas with RCL chairpersons is 

different on experience, female participant has 2 years of experience and male participant is a 

novice with only one year experience. Both RCL chairpersons‟ ages range between fifteen and 

eighteen.  

4.3 PRESENTATION OF THE FINDINGS 

Findings were presented as follow in themes and sub themes according to transformation and 

perception as two elements of (TIPS): 
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4.3.1 Theme 1: Transformation 

SGB Chairpersons from two schools are presented by codes SGBC1 and SGBC2 respectively. 

Code R is used to represent Researcher. This section provides analyses of SGB Chairpersons 

understanding of what constitutes transformation, and it was evident that they understood it 

differently. 

Sub theme 1.1: SGB Chairpersons understanding of transformation  

Researcher (R): In your own words, what do you understand by the concept 

“transformation” within the context of your school? 

SGBC1: To transform our school, over-aged learners were referred to TVET 

colleges  

SGBC2: Transformation is the way teachers teach and the way learners are 

learning  

Reflecting on the above quotation, one may argue that both respondents understand the concept 

“transformation” differently. SGBC1 understands transformation to be the way the SGB deals 

with over-aged learners, such as amending the admission policy which allow them to refer such 

learners to TVET colleges, whereas SGBC2 understands transformation to be the way teachers 

teach and the way learners learn. 

Sub theme 1.2: Examples of transformation as a strategy 

Researcher (R): Give us an example where the SGB has implemented  

                          transformation as a strategy? 

Implementation of transformation strategies by the SGBs to realise learners‟ 

academic performances is key. Participants responded that: 

SGBC1: We came up with code of conduct for learners as a strategy to 

transform the school  

SGBC2: We implemented our roles in dealing with problematic learners in 

our school and such learners ended up being expelled  
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Reflecting on the above responses from the above quotation one may argue that the SGBs know 

their roles and responsibilities. This is supported by SGBC1 who mentioned that learners‟ code 

of conduct as a strategy assist in transforming their school. SGBC2 agrees with SGBC1 by 

saying that implementation of their roles and responsibilities in dealing with problematic learners 

in our school and such learners ended up being expelled. 

Sub theme 1.3: Chairpersons role in terms of transformation issues 

Researcher (R): What is your role in terms of transformation issues in your                           

school? 

The governing body of every public school must take all reasonable measures within its means to 

supplement, manage and maintain the resources supplied by the state in order to improve 

learners‟ academic performances. Regarding the participants‟ role in terms of transformation 

issues in their schools, they responded that: 

SGBC1:  We talk to every stakeholder in and outside the school  

SGBC2:  We consult with the department for support in filling of vacancies and 

for school safety  

Reflecting on the above quotation, one may argue that both respondents communicate with 

stakeholders in the filling of vacancies and for school safety. They both agree that guidelines on 

stakeholder participation gives them powers to identify relevant candidates for filling of existing 

vacancies at the school and recommending them to the Head of Education in the Province for 

appointment starting with the school principals, deputy principals, subject heads and educators. 

Sub theme 1. 4: Impact of transformation on academic learner performance 

Researcher (R): To what extent do you think transformation as a process has                           

an effect on academic learner performance? 

Quan-Baffour (2006), maintains that involvement of local communities in school 

governance could empower them to transform learners‟ academic performances at the 

grassroots level. Regarding what the SGBs perception on effects of transformation 

processes on academic learner performance, participants responded that: 
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SGBC1: Overaged learners used to fight with educators, and they burned down 

one of our school blocks  

SGBC2:  Some of the bully learners saw what happened to others and they 

changed their behaviour and they are now serious with schoolwork  

The responses reflect that SGBs are keen to improve learner performances. Bagarette, (2011) 

advises that the SASA provides significant authority and power to the school through the 

establishment of School Governing Bodies. The SGB‟s duty is school governance, which 

includes transforming schools to be effective in teaching and learning. 

Sub theme 1.5: Measures to improve Grade 12 results 

Researcher (R): Given the recent Grade 12 results in in your school what are the                            

areas which need improvement or reform? 

Plaatjies (2014:10) and Ngoako (2011) asserts that poor management of school finances 

have a negative impact on learners‟ academic performances. For learners‟ academic 

performances to improve, SGBs must be trained on how to manage finances of their 

schools as well as how to compile a sound budget which will show how the finances will 

be used. Given the recent Grade 12 results of their schools, in responding to what are the 

areas which need improvement or reform, participants said: 

SGBC1:  Our learners need passion teachers to teach them 

SGBC2:  By having extra hours such as Saturday classes for learners to learn 

From the responses one may argue that the reflection shows that SGBs are ready to go the extra 

mile in ensuring that their schools results improve. They both agree that learners need teachers 

with passion, teachers who are willing to teach on Saturdays and during school vacations. 

Sub theme 1.6: Measures to strengthen governance issues to improve academic 

performance 

Researcher (R): How can governance issues be strengthened in order to improve                           

academic performance of your learners in your school? 
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Quan Baffour (2006) believes that parental involvement enables parents to govern and to 

monitor their children's schoolwork and classroom activities at home, thereby contributing 

to improvement of their learners‟ academic performances. Participants responded that: 

SGBC1:  The SGB has been trained on recruitment and selection but in our 

school teachers are the ones who appoint a panel 

SGBC2:  Officials by visiting the school regularly, checking learners work, as 

well as teachers work and appointment of teachers 

From the above quotation SGBC2 argue that parents are aware that they have to support their 

children in their schoolwork by encouraging them, arranging for appropriate study time and 

space, monitoring their homework and showing an interest in their classroom activities by 

volunteering to assist them with school activities at home. In contrast, SGBC1 believes that they 

can play an active role in school governance and decision-making and in so doing contribute 

positively towards ensuring that their children receive quality education through the appointment 

of relevant teachers (Peters, 2014:23). 

Sub theme 1.7: SGB perception in improving quality of learning and teaching in schools 

R:  In brief discuss your perceptions about your role as SGB to improve the 

quality of learning and teaching in your school? 

Ngobeni (2014) advises that to avoid the pitfalls in achieving learners‟ academic 

performances, it is important for SGBs to be empowered through training and workshops 

on their roles and responsibilities to minimize the rift between themselves, the principal, 

learners, none teaching staff and educators. The participants responded that: 

SGBC1:  If we can be given time to appoint relevant teachers, our school will 

perform 

SGBC2:  By paying teachers to be workshopped, giving learners more extra time 

to learn and also to be assisted on management of finances 

From the responses indicated  above, one may argue that both SGBC1 and SGBC2 concur that 

for a school to be successful, SGBs need to know the guidelines on appointment of educators in 

available vacancies, how to assess school needs, job descriptions and personal profiles of 
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candidates who applied, how to advertise a post, how to go about checking on the applications 

and references including selection, recruitment, interviews, induction on management of finances 

and placement procedures. 

Sub theme 1.8: the role of teacher professional development in improving teaching and 

learning in schools 

R:  Do you think continuing teacher professional teacher development as 

legislated by government through SACE can be used as a strategy to 

improve teaching and learning in your school? 

Continuing teacher professional teacher development as legislated by government through 

SACE is a strategy to improve teaching and learning in schools. SGBs need to be made 

aware of the importance of Continuing Professional Teacher Development (CPTD). On 

this question, participants responded that: 

SGBC1: Teachers need to be workshopped to have confidence in teaching our 

learners because some seem to lack confidence in their subjects 

SGBC2: Yes, when teachers are paid by the SGB to attend workshops that assist 

such teachers with content knowledge gap and also to impart more 

knowledge to our learners to improve results 

The above responses reflect that both SGBs are aware that teachers need to be developed to have 

confidence in the subjects they teach. This is supported by Ngoako (2011, par.2.4.1.3) who 

believe that the management of schools‟ finance is very important in that schools should be in a 

financially sound position in order to enhance effective teaching and learning as well as 

providing equipment, hire extra educators to teach specific learning areas, content knowledge 

gap and also to impart more knowledge to our learners to have confidence in teaching their 

learners to improve their results.  

4.3.2 Theme 2: Curriculum 

The following analyses are from School Principals (SP) of the two schools visited and they are 

presented by codes SP1 and SP2 respectively. Code R is used to represent the Researcher. This 
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section provides analyses of SP1‟s and SP2‟s understanding of what constitutes curriculum, and 

it was evident that they understood it differently. 

Sub theme 2.1: Principals understanding management of curriculum delivery 

R:  What do you understand about management of curriculum delivery in your 

environment and why? 

In understanding the management of curriculum delivery in their schools, participants 

responded that: 

SP1:  Planning and implementation of curriculum delivery. To ensure that teachers 

are on time for duty, follow curriculum syllabus and to ensure that our results 

improve entirely 

SP2: Manage quality of teaching and learning and in every quality of teaching and 

learning there must be assessment 

The above responses reflect that SPs are aware that in schools where there is no deputy principal 

the principal oversees curriculum delivery. This is supported by SGBs in that as Khanal (2013:5) 

succinctly states, “the SGB may take action to compensate for perceived failing in the school 

curriculum by undertaking covert teaching themselves or hire a tutor for extra tuition in 

problematic areas”. 

Sub theme 2.2: Strategic elements of curriculum delivery 

R:  What do you think are the key strategic elements of your curriculum delivery 

and why? 

On what respondents think regarding key strategic elements of curriculum delivery, they 

said: 

SP1: Curriculum policies, CAPS documents and attendance registers. Targets are 

also followed to the latter 

SP2: Planning and time are key. Set aside time for monitoring and evaluation and 

intervention 
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In contrast the participants reflect different key strategic elements for curriculum delivery 

in their schools. SP1 believes in curriculum policies, CAPS documents and attendance 

registers for curriculum delivery, whereas SP2 mentioned that Planning and time are key. 

Sub theme 2.3: Person(s) responsible for curriculum delivery 

R: As the head of the school who do you think should carry out issues of curriculum 

delivery and its management and why? 

In response to what respondents think who should carry out issues of curriculum delivery 

and its management, they said: 

SP1: The deputy principal in my school is the head of curriculum. Must manage 

curriculum effectively 

SP2: The principal should be responsible effective curriculum delivery and its 

management so as to make sure that syllabus coverage is done 

The respondents above indicate that in a school where there is no deputy, the principal oversees 

managing curriculum delivery. Similar to studies conducted by Van der Mescht and Tyala 

(2008:226), principals often find themselves leading teams in which it is their responsibility to 

help and lead members in the performance of a task or the pursuit of a goal. Furthermore, he 

mentions that although this is not the exclusive responsibility of the education manager, certain 

organisations strongly believe that the school Principal should fill the main leadership role. 

Sub theme 2.4:  Responsibilities of SMTs in relation to management curriculum delivery 

R: What are the responsibilities of the SMTs in your school in relation to 

management curriculum delivery? 

Regarding the SMTs responsibilities in relation to management curriculum delivery, they 

said: 

SP1: The SMT responsibility is to check if the teachers use the pace setter to cover 

curriculum syllabus 
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SP2: To monitor curriculum coverage, to monitor effective teaching and learning 

through class visits and to give support to challenging subjects as well as 

sub-topics through team teaching. 

The respondents reflect that school performance goes beyond academic achievement. They 

believe that support for extracurricular programmes are equally important for the general 

improvement of a school‟s academic performance.  The Principal as the leader may motivate the 

SMT and Staff at the school. It is important to work in teams, for Principals as Education 

Managers to have a thorough understanding of leadership to enable SMTs to do class visits, 

check curriculum coverage and provide teachers with support in subjects that learners find 

challenging.  

Sub theme 2.5: Challenging subjects for learners 

R:  In your view who is responsible to monitor and evaluate the extent in which 

curriculum delivery takes place? 

In responding to their view on who is responsible to monitor and evaluate the extent in 

which curriculum delivery takes place, they said: 

SP1: The principal of the school must oversee the efficiency of curriculum delivery 

and content deficit must be taken into consideration 

SP2: The SMT through the help of the SBST are responsible for the monitoring and 

evaluation 

The responses indicate that participants understand different responsibilities of SMTs in their 

schools. The responses are supported by van Wyk (2007, par.2.2), who appropriately point out 

that a decentralized school governance approach will assist the school to implement good 

monitoring and mentoring of educators, excellent accountability and effective performance 

management. Consequently, learners will be motivated, and they will always be ready for 

different subjects‟ assessments, feedback will be given to learners about their written work 

timeously, teamwork will prevail at school, class visits by SMT will be regularly conducted. 
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Sub theme 2.6: The effects of learners’ academic performance in schools  

R: To what extend do you think the management of curriculum delivery affect 

learners’ academic performance in your school? 

On the extent to which participants think the management of curriculum delivery affect 

learners‟ academic performance in their schools, they responded that: 

SP1: If curriculum delivery is not well managed and implemented, learners will not 

perform 

SP2: Inconsistency with regard to lack of curriculum coverage, lack of curriculum 

management by both SMT educators as well as poor control of the 

appointment of relevant teachers by the SGB affect learner’s academic 

performance in our school 

The respondents believe that the management of curriculum delivery affect learners‟ academic 

performance if there is no effective system in place to monitor the work of educators and learners 

(Department of Education, 2018, par,2.1.1).  

4.3.3 Theme 3: Perceptions 

The following RCL chairpersons from two schools are presented by codes RCL 1 and RCL 2 

respectively. Code R is used to represent Researcher. This section provides analyses of RCL 1‟s 

and RCL 2‟s perceptions about their academic performances, and it was evident that they view it 

differently. „ 

Sub theme 3.1: Representative Council of Learners perceptions on lesson presentation 

R:  Tell us about your experiences and observations about issues of lesson 

presentation in your school? 

In telling about their experiences and observations about issues of lesson presentation in 

their schools, participants said: 

RCL1: Our learners are attending school regularly. Teachers are always absent, 

they don’t complete their syllabus, they run through syllabus 
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RCL2: The school does not have stability, teachers are all over the Grades, they 

teach from Grade 7 to Grade 12. 

The Respondents view their experiences and observations regarding issues of lesson presentation 

in their schools differently. Their responses indicate that in their schools there is no procedures in 

place to deal with late-coming, period bunking, truancy and absenteeism of educators and 

learners. Therefore, they skim through syllabi to improvise for lost time. In this way challenges 

can be addressed and foster an environment that is optimal for teaching and learning (Heystek, 

2007:492). 

Sub theme 3.2: Difficult subjects and reasons thereof 

R:  Which subjects do you struggle the most and why do you think this is the 

case? 

In response to subjects which participants struggle the most, they mentioned: 

RCL1: Geography, Life Science and Maths, they run through without our 

understanding 

RCL2: Mathematics and Economics, learners are slow to understand. Teachers are 

impatient 

The respondents have different views regarding subjects that learners find challenging. This 

clearly shows that schools do not have substitute timetables for the effective supervision of 

learners when an educator is absent. 

Sub theme 3.3: Strategies to improve academic performance 

R:   If you were chosen to be a teacher for a day, what is the most significant 

thing that you would implement to improve academic performance of your 

peers? 

In responding to what significant process they would implement to improve academic 

performance of their peers if they were chosen to be a teacher for a day, they said: 

RCL1: I can make sure that our learners respect everyone and work hard and not 

envy those that are not attending school 
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RCL2: Some learners find it hard to understand some teachers. Lack of resources 

like science equipment in some subjects as well as lack of sports facilities 

Respondents have indicated that they would implement different strategies to improve 

academic performance. RCL1 mentioned that can make sure that learners respect everyone 

and work hard and not envy those who are not attending school, whereas RCL2 argued that 

would make it easy  for learners to understand some teachers, availability of resources like 

science equipment in some subjects as well as sports facilities. 

Sub theme 3.4: Key factors contributing to poor performance 

R:  What do you think are the three most key factors that contribute to poor 

performance in your school? 

In response to what they think to be key factors that contribute to poor performance in their 

schools they mentioned that: 

RCL1: Some teachers and learners do not come for extra classes 

RCL2: Small number of teachers. Even if the school is small, needs teachers from 

Grade R to 12. Teachers teach all the Grades. No laboratory, no library 

and the school have one stream which does not give learners choice of 

careers 

The respondents believe that there is a lack of any procedure in place to deal with late-coming, 

period bunking, truancy, basic resources for teaching and learning, absenteeism of educators and 

learners, the limited number of teachers allocated to the school. 

Sub theme 3.5: Nature of support not received from the school 

R:  What is the nature of support you don’t get from school in order to perform 

well in your subjects? 

Regarding support that the school provides, participants indicated that they do not receive 

any form of support from the school. Participants indicated that:   

RCL1: Lack of respect among learners and teachers, fights among learners 
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RCL2: The encouragement from all stakeholders is not enough. The approach and 

support from the educators are very key 

Respondents have different opinions because the other one believes that for learners to perform 

well in their respective subjects, the SGB should discuss improved learner performance with 

relevant stakeholders such as learners and educators.  

Sub theme 3.6: Perceptions of a good teacher 

R:  In your view how do you perceive a good teacher? 

In response to how participants perceive a good teacher, they said: 

RCL1: Being supportive, going an extra mile, conducting extra lessons and loving 

learners and the subject he/she is teaching 

RCL2: A good teacher is the one who understand where learners are coming from by 

understanding their background such as problems emanating from home. A 

good teacher is the one who put himself/herself in learners’ shoes, who is 

willing to make a good and successful person in the school where he/she is 

teaching 

The respondents view good teachers in the same light as suggested by Van der Mescht and Tyala 

(2008:229-232) as individuals who are responsible, dedicated, willing to devote their time and 

energy to go the extra mile, even if this means personal sacrifice. It includes being cooperative, 

sharing responsibilities, ideas, tasks. They are dedicated towards positively changing the 

behaviour of others, in this instance the learners who have been placed in their care.  

4.4 CONCLUSION 

It is argued that “governance is not an easy task and that all school governing bodies have one 

thing in common, they do not function” (Plaatjies, 2014). This chapter focused on what 

transpired during the process of one-on-one interviews with principals, SGB chairpersons, and 

RCL chairpersons of the two underperforming secondary schools.  All three groups were asked 

different questions on how they perceive learners‟ academic performances in their schools and 

were observed at different times and venues. The analysis provided the summary and discussion 

of the key findings of the study.  The major findings were linked to the study objectives and 
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literature that supports the findings. The next chapter will therefore present summary, findings, 

recommendations for future research and conclusion. 
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CHAPTER 5 

SUMMARY, FINDINGS AND RECOMMENDATIONS 

5.1 INTRODUCTION 

The previous chapter presented the data in terms of the emerging themes identified. Background 

information on SGB participants were presented in a table that illustrated their age, gender, and 

years of experience as SGB member. The participants were given pseudonyms which have 

subsequently been used exclusively to identify them. This chapter provides an overview of the 

study by summarizing the findings of the study and research questions. This chapter further 

provides recommendations for future studies.  

5.2. REVIEW OF THE RESEARCH PROBLEM 

The study was carried out based on the School Governing Body perceptions about learners‟ 

academic performances. Waterberg is regarded as an educationally underperforming district 

compared to other districts in the Limpopo province, and it was suspected that part of the reason 

for this is poor school governance.  

The South African Schools Act, 84 of 1996, sets out the functions of SGBs (section 20.1). 

However, it remains silent on how SGBs should manage their roles and does not provide any 

guidelines for action in the event of learners‟ academic performances. It is stated in policy 

documents that SGBs should work together in order to devise a collaborative strategy to manage 

the school effectively. However, there are no formal templates to guide, monitor and evaluate 

this process. The result is that the role of SGB members towards learners‟ academic 

performances is compromised.  
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Researchers such as Matsepe (2014) are of the view that SGBs are not well trained and therefore 

do not understand their roles and spheres of responsibility in transforming underperforming 

schools in to centres of excellence.  

5.3 DISCUSSION OF FINDINGS 

The following discussion of key findings are linked to results from the literature review and 

empirical study. The main issues identified are: 

 Transformation and governance issues at the school; 

 the nature of school principals‟ perceptions on how to manage curriculum delivery and;  

 learners‟ perceptions on issues of teaching and learning in schools  

5.3.1 Transformation and governance issues at the school 

The literature review has shown that the success and the performance of schools are attributed to 

the effectiveness of the SGB, RCL and the Principal. It has been shown that all the factors that 

make schools successful are within the control of the SGB, RCL and the Principal. The Principal, 

RCL and SGB are central to what happens in any school. They are the change agents that 

determine the nature of transformation and how to support it. Underperforming schools influence 

learner performance, and it is possible to identify some of the factors that make the difference. 

Most of these factors that make a difference fall within the control of the SGBs. During the 

researchers‟ interviews one of the SGB chairpersons mentioned that after realising that their 

school is not academically performing, they checked learners given tasks and they found that 

some teachers did not give learners enough work and some of the given work was unmarked. 

They consulted with the circuit manager for intervention through catch-up programmes which 

included school camps. The SGB in this school refused to recommend the principal since they 

stated that he is the one who contributed to the underperformance in their school. This decision 

was instigated by the principal‟s failure to engage in class teaching as per the workload of the 

relevant post level and the needs of the school, to be a class teacher if required, to serve in the 
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Governing Body of the school and render all necessary assistance to the governing body in the 

performance of their functions in terms of the South African Schools Act (84 of 1996). 

5.3.2 The nature of school principals’ perceptions on how to manage curriculum delivery 

The literature revealed that in some schools, there is no effective system in place to monitor the 

work of educators and learners. As indicated in the literature review, most of the 

underperforming schools do not know how to deal with late-coming, period bunking, truancy 

and absenteeism of educators and learners. Valuable teaching time is lost when some educators 

report late for classes and leave early for home, poor monitoring and support, a lack of 

accountability of subjects‟ educators, a lack of class visit by SMT and no teamwork. 

5.3.3 Learners’ perceptions on issues of teaching and learning in schools 

The literature revealed that schools should have better monitoring systems, mentoring of 

educators, accountability and effective performance management will motivate learners and they 

will be prepared for different subject assessments, timeous feedback regarding written work. 

Continuous training of the SGB on their roles and responsibilities promotes excellence through 

assessment given to learners, marking or feedback given to learners about their written work,  

respect from both learners and teachers, it communicates progress, allocates resources properly 

motivates and supports learners and finally leads to successful curriculum coverage.  

5.4 SUMMARY OF THE FINDINGS 

The literature review has shown that many models and strategies used in developing and 

developed countries have different terms of reference. In South Africa and the Limpopo Province 

in particular, limited information is provided to effectively impact any of the strategies used. The 

literature also reveals that the strategies and models used in developing and developed countries 

do not often achieve the intended results and their impact is often not determined. The main 

findings of this study are summarized below in terms of sub-research question 1, sub-research 
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question 2 and sub-research question 3. The researcher outlines how each of the sub-research 

questions were answered. 

5.4.1 Sub-research question 1 

The study found that the SGB chairpersons perceive transformation differently. This research 

sub-question assisted in achieving research objective one, because it revealed how SGBs can 

transform their schools using admission policy. One of the strategies that emerged in response to 

this sub-research question include a code of conduct for learners. This was the strategy most 

likely to improve learners‟ academic performance. Sub-research question one assisted in 

achieving research objective one, to the extent that it suggested how to deal with problematic 

learners. Several factors such as filling of vacancies and school safety were identified to improve 

teaching and learning. The results pertaining to this research sub-question assisted in achieving 

research objective one, because the factors hindering learners‟ academic performances were 

revealed along with possible solutions to the problems they posed. 

Data gathered on this sub-research question assisted in revealing the impact of transformation on 

academic performance of leaners. The findings are in support of research objective one in that 

they assisted with measures to be taken to improve Grade 12 results.  

5.4.2 Sub-research question 2 

This research sub-question assisted in achieving research objective two, because it revealed the 

nature of curriculum delivery in schools while at the same time suggesting remedies. Some of the 

remedies include covert teaching, use of curriculum policies, oversee of curriculum delivery by 

the principal, monitoring and mentoring of educators as well as holding teachers, leaners and the 
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SGB accountable for poor performance. Sub-research question 2 also revealed that to help in 

removing the „underperformance‟ stigma from these schools, attention needs to be focused on 

the training of the RCLs, SGBs and SMTs on their roles and responsibilities. Their roles are 

critical to the improvement of quality education within the schooling system. 

5.4.3 Sub-research question 3 

Data gathered in response to this sub-question revealed that in achieving objective three, schools 

should have procedures in place to deal with late coming, period bunking and absenteeism of 

both teachers and leaners. Learners and teachers need to be supervised, sports facilities need to 

be upgraded and teachers should be willing to go an extra mile. Sub-research question revealed 

that if both the SGB and the SMT could be trained on their roles and responsibilities, 

underperforming schools could be improved to effect better learner performance 

5.5 SUGGESTIONS FOR FURTHER RESEARCH 

A guideline on how to support and improve learner performance is encouraged by the researcher, 

especially in larger schools with large learner enrolments. As indicated earlier, this study was 

limited to two schools in one circuit in the Waterberg education district in Limpopo. Similar 

studies can be conducted in other districts and provinces in order to generalize the results. This 

study focused on the School Governing Body‟s perception about learners‟ academic 

performances. Further research might focus on the roles and responsibilities of the SGBs in other 

pertinent issues such as school discipline, school safety, management of finances, etc. It is 

generally believed that it is difficult to improve results in under-resourced schools in rural 

provinces like Limpopo and Eastern Cape. Therefore, the researcher suggests further research to 
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be conducted to study the effectiveness of the programme and to address the challenge of poor 

resources in such provinces in underperforming schools.  

5.6 CONCLUSION 

The study aimed at investigating the School Governing Body‟s perception about learners‟ 

academic performances. The study further attempted to reveal the SGBs perceptions about their 

role about transformation and governance issues at schools. The aim and objectives of this study 

were achieved. The study suggested that SGB and SMT members in schools should be trained 

and orientated on how to manage curriculum delivery to improve learners‟ academic 

performances. The study also recommended team work on issues of teaching and learning in 

schools. 
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Areas of interview with Principals, SGB chairperson and RCL chairperson  Appendix C 

 

Research questions Data collection tool 

Sub-research question 1: 

What are School Governing 

Body‟s perceptions about their 

role with respect to transformation 

and governance issues at the 

School?  

- In your own words, what do you understand by the 

  concept “transformation” within the context of your 

  school? 

- Give us an example where the SGB has implemented 

  transformation as a strategy. 

- What is your role in terms of transformation issues in 

   your school? 

- To what an extend do you think transformation as a 

  Process has an effect on academic learner 

   performance. 

- Given the recent Grade 12 results in your school 

  what are the areas which need improvement or 

  reform?  

- How can governance issues be strengthened in order 

  to improve academic performance of your learners in 

  your school? 

- In brief discuss your perceptions about your role as 

  SGB to improve the quality of teaching and learning 

  in your school? 

- Do you think continuing teacher professional teacher 

  development as legislated by government through 

  SACE can be used as a strategy to improve teaching 

  and learning in your school? 

Sub-research question 2: 

What are the nature of schools 

principals perceptions on how to 

- What do you understand about management of 

  curriculum delivery in your environment and why? 

- What do you think are the key strategic elements of 
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manage curriculum delivery?  

 

   your curriculum delivery and why? 

- As the head of the school who do you think should 

  carry out issues of curriculum delivery and its 

  management and why? 

- What are the responsibilities of the SMTs in your 

  school in relation to management of curriculum 

  delivery? 

- In your view who is responsible to monitor and 

  evaluate the extent in which curriculum delivery takes 

  place? 

- To what extend do you think the management of 

  curriculum delivery affects learners academic 

  performance in your school? 

Sub-research question 3: 

What are learners conceptions on 

issues of teaching and learning in 

schools 

- Tell us about your experiences and observations 

   about issues of lesson presentation in your school. 

- Which subjects do you struggle the most and why do 

   you think this is the case? 

- If you were chosen to be a teacher for a day, what is 

  the most significant thing that you would implement 

  to improve academic performance of your peers? 

- What do you think are the three most key factors that 

  contributes to poor performance in your school? 

- What is the nature of support that you don‟t get from 

   the school in order to perform well in your subjects? 

- In your view how do you perceive a good teacher? 
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